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Preface 


The present study was undertaken as part of the Inno¬ 
vative Pilot Project on Universalisation of Primary Educa¬ 
tion Among Girls and Disadvantaged Groups in Rural Areas of 
Haryana. 

The study was necessitated in the present context of 
UPE in Haryana where due to massive enrolment campaigns 113% 
boys and 91% girls in the age group have been enrolled. 
Major questions before the planners, administrators and the 
teacher educators are as to how to improve retention, reduce 
drop out and ensure achievement of minimum levels of learn¬ 
ing among all students at the primary stage. The literacy 
progress of the State since its inception can be attributed 
entirely to formal schooling. Inorder to accelerate and 
sustain permanent literacy, primary schooling has to be made 
more effective. Quantity, Quality and Equality need to be 
the becons in this journey. The state is poised to achieve 
a break through in UPE and has also mounted a Total Literacy 
Campaign (TLC). 

This study offers some insights into the twin phenomena 
of drop out and non enrolment of girls in three districts of 
Haryana with lowest rural female literacy rates i.e. Kaithal 
19.04%), Gurgaon (20.59%), and Faridabad (15.01%). The 
sample villages represent prosperous agricultural belt, the 
proximate of the industrial hub of the state and the Mewat 
region, the abode of Meos (Muslim), among whom female lit¬ 


eracy IS the poorest. 



■t 


The findings and recommendations |,i'emerge from (a) 
village studies done in a participatory nfode by a combine of 
researchers, practitioners and the village community, and 
<b> from a Conference of District Primary Education Officers 
who had been requested to canvass a schedule to their Block 
Education Officers on the subject of girls education and 
present their common perceptions. 

The study makes some significant departures from con¬ 
ventional research and looks at UPE among rural girls from 
below, from the angle of the users i.e. the community and 
the girls themselves in addition to ascertaining the percep¬ 
tions of practitioners. The whole exercise was aimed at 
initiating a process of change among all concerned with UPE. 
The responses of the community were heartening, to say the 
least. 

The study has been completed in less than six months 
the maximum time available before going into the training 
phase where 320 key education personnel would be oriented in 
the next four months. The study report forms part of the 
training material package including a handbook on the 
project and a volume of reading materials in Hindi. 

A major gain of the DPEOs conference attended by Direc¬ 
tor, SCERT and Director, Primary Education was the setting 
up of a Women's Studies Cell at the SCERT, Gurgaon. The 
task of giving further support to UPE among girls in Haryana 
would be shouldered by the members of this Cell and all 

othei faculty of SCERTs, so that DIETs and Primary Teacher 
Training Institutes are enriched. 
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The imperfections of the study are many but the gains 
are significant too. Ule express our deep appreciation to 
Sh. S. Banerjee, Education Commissioner, Haryana, Sh. S.S. 
Kaushal, Director of Primary Education, Haryana, Sh. Ishwar 
Singh, Director, SCERT, Haryana for their support and en¬ 
thusiasm, the very dedicated team of officers at the Dis¬ 
trict and the Block Levels, and members of bhe study 
team. 

Dr. Prem Kasaju, Acting Head, ACEID, trudged village 
lanes with us in the exploratory phase of the study. His 
constant support and communication has kept the project team 
enthused and motivated. We all thank him. 

The guidance and immense support given by Dr. k. 
Sopalan, Director, NCERT and Dr. A.k. Sharma, Joint Direc¬ 
tor, NCERT, has made us sail through some very difficult 
periods of the study. 

Hope this report will be found useful. 

New Delhi, April, 30th, 1993 Usha Nayar 
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STUDY OF DROP-OUT !< NON ENROLMENT AMONG GIRLS IN RURAL HARt'ANA 
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SECTIQN-I 

INTRODUCTION 


Haryana has made rapid strides in primary education since 
its inception in 1966. T'he number of schools has gone up sub¬ 
stantially. In J990-91, there were 5136 primary, 1399 middle, 
2356 high schools and 325 senior secondary schools. Nearly, all 
the middle and secondary schools have attached primary sections. 
Every child in Haryana is served with a primary school within 
1.29 a middle school within J .9^ km and a high scliool within 
2.75 t-m. The primary enrolments have also shot up.An additional 
^.5 lakh children were enrolled as a result of a massive enrol¬ 
ment dirve by department officials and teachers. In 1990-91, 
IKJK boys and 917, girls of age group 6-11 were enrolled. Howev¬ 
er, this massive enrolment is not matched by encouraging reten¬ 
tion rates especially among the girls. 
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GROSS ENROLMENT RATE OF PRIMARY SCHOOL 


GOING 

CHILDREN IN 

AGE GROUP 

OF 6-11 Years 

DISTRICT 

PERCENTAGE 

OF SCHOOL 

GOING CHILDREN 


BOYS 

GIRLS 

TOTAL 

AMBALA 

95.08 

79.60 

87.27 

BHIWANJ 

131.92 

105.95 

118.84 

FARIDABAD 

GURGAON 

iOB.91 

120.07 

78.61 

87.33 

94.24 
103.60 

HISAR 

109.47 

91.11 

•J 00.38 

JIND 

118.61 

89.36 

104.31 

FAITHAL 

102.75 

78.61 

90.91 

FARNAL 

113.49 

91.40 

J 02.51 

KURUSHETRA 

121.15 

98.04 

109.57 

NARNAUL 

125,74 

92.89 

117.09 

PAMTPAT 

92.42 

76.36 

84.53 

REWART 

117.11 

97.64 

107.15 

ROHTAL 

125.00 

iJ2.22 

118.68 

SIRSA 

109,04 

84.74 

96.87 

SONEPAT 

107.23 

89.18 

98.36 

YAMUNA NAGAR 

103.20 

86.24 

94.27 

HARYANA 

112.90 

91,04 

1U2.02 


Source s Directorate? of Primary Education, Haryana, 
Chandigarh 1990-91 

The State i?3 determined to universal ise onmary education 
and achieve total literacy by the end of the Eight Five Year Plan 
i.e. by 1995-96. A sum of ruoees 400 Crores is to be spent on 
achieving the above targets. It is perhaps pertinent to mention 
that the progress in literacy in Haryana has resulted from ewpan- 
sion of primary scnoolinq in the last decade. (See Table-2 
below). The present strategy is ofcourse two fold (a) to univer" 
salise primary education and (b) to attain universal literacy 
through a voluntary based Total Literacy Compaign <TLC) in each 
district. 
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Table ~ 2 


Literacy Rates Tor Haryana 1961 - 1991 


Census Year 

Persons 

Males 

Females 

1961 

19.93 

29.22 

9.21 

1971 

26.89 

57.29 

14.89 

1981 

43.85 

58.49 

26.89 

1991 

55.33 

67.85 

40.94 


Source i Census Reports, Office of the Ret^istrar General, Census 
of Ind]a. 

Note : Date for L971 js inclusive of all age groups, whereas 
figures of 198L and 1991 show percentage of literates to 
estimated population aged 7 years and above. 

In Haryana, percentage of literates to estimated population 
aged 7 years and above has moved up from 43.85 in 1981 to 55.33 
in 1991; the corresponding rise for female literacy during this 
period was from 26.89 to 40.94 (14 percentage point increase) 
compared to 58.49 to 67.85 ( 8 percentage point increase) for 
males. In order to acclerate the pace of literacy it is essen¬ 
tial to stem the phenomenon of drop out and malte universal 
achievement a target along with universal enrolement. It needs 
to be highlighed that for building permanent literacy , prim,ii'y 
education or its equivalent is a minimum input. 

r . , ^ 'I'p., I L !'nsces'-ary tn move from universal 
provision to uriivorsal enrolment to universal retention and 
universal ai h j cvonirnt, we have noted earlier Haryana has been 
all]? to proviflt' universal primary schooling and enrolments have 
also I'eaciied above 100 percent. The next step is to tal'-e the 
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enrolment ratio to 120 or 130 percent catering for the 2S to 30 
percent overage and underage children at the primary level. 
Special emphasis shall have to be laid on enrolment of girls and 
children from disadvantaged groups. Equally and perhaps more 
important is to make necessary interventions both quantitative 
and qualitative for improving retention and achievement levels. 

Rural Urban Divide 

Sender disparities apart, rural urban differentials in 
literacy and enrolment amongst females are very glaring. See 
tables beloui ; 


Table - 3 

CRUDE LITERACY RATE - HARYANA - 1991 


DISTRICT 


Percentage of Literacy Rate 



Total 

Male 

Female 

HARYANA 

T 

45.ri4 

35.97 

33.61 


R 

40.24 

51.77 

27.09 


U 

61.61 

68.65 

53.51 


Source : Census of India 1991 

Note : Crude literacy rate includes all age groups. 


As IS evident in table 3, rural females are the most disad¬ 
vantaged. It may also be noted that urban females are better off 
than the rural males. Pending further analysis of the Census 
1991, the past trends indicate that rural scheduled caste females 
and males are at the bottom of the literacy pyramid in Haryana 
with the urban non-scheduled males 'at the top. 
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Aggragate data hides mare than it reveals. Rural urban 
statisties are not disagregated the state of the national level 
documents of the education departments. This mal'es it difficult 
to realistically assess the rural deprivation and also hinders 
formulation of relevant strategies of intervention. Resource 
alJacatiori are, therefore, made arbitrarily and not in proportion 
to the rural numbers. 

Rural urban data is collected either through the decennial 
census or by periodic NCERT Surveys of Education is presented 
below ; 

I '> Gross E ni-olment Ra tio of Girls Pu rina 1978-B6 



Primary 

<I - V) 

Upper Primary 

(91 - VIII) 


1978 

1986 

1978 

1986 

Rural 

41 

80 

19 

31 

Urban 

31 

69 

7h 

72 

Rural t> Urban 

39 

78 

32 

40 


11 ) Gross Elnrvilme nb Patio at E lementary Stage in 1986 



Primary 

a - V) 

Upper F 

’rimary 

(9C -- 9111) 


Female 

Male 

Female 


Male 

Rural 

80 

103 

31 


73 

Urban 

69 

69 

72 


86 

Rural 

Urban 7B 

96 

40 


76 

111) Age 

Specific Enrolment 

Ratio in 

11.86 




6-11 Years 

1 ] - 

J4 Years 


f- omale 

Male 

F emal C3 


Male 

Rural 

Urban 

09,81 

5B.6to 

89. b,? 
59.43 




iv‘- Percentage of GirJs to 

Total Enrolment in 

L186 



J - 9 

VI - Vlil 

TX - X 


XI - xn 

Rural 

40.03 

27.46 

20.35 


33.88 

Urban 

^7.42 

49.78 

37.15 


34.83 




Analysis 


i) There is evidence of significant improvement in girls enrol¬ 
ments at the primary stage both among rural and urban girls. 
However, the progress of rural girls at the upper primary stage 
IS far from satisfactory and much lower than that Tor urban 
girls. 

Ill Male-female gaps in enrolments are closing in urban areas 
but continue to be large and even wider in rural areas. 

Dropout 

In India, only half the children who get enrolled in Class I 
reach Class V, with fifty percent of the drop out at the primary 
stage tai ing place between Class I and II. Allowing for the fact 
that the holding power of the schools is poor on account of poor 
infrastructure and uninteresting learning environment, this heavy 
drop out needs an explanation. It is estimated that on account 
of the official stress on enrolments, and the child census pre¬ 
ceding the enrolment drive, a lot of (names of) children are 
registered on school rolls at the start of the session and their 
names continue till the end of the year and or even later. 

It IS, therefore, very lively that a large number of chil¬ 
dren perhaps don't actually drop in to the school. 

In 1981-82, the drop out rate for girls was &5.S percent as 
against 4/ percent for boys at the primary stage. At the upper 

h 



primary stage, dropout rate was 68.5 percent for boys and 77.70 
percent for girls. The di'opout rate for girls in 1981-02 var3ed 
from 10.1*/. in Kerala to 81*/* in Manipur at the primary stage and 
for 23*/. jn Kerala to 88,5*/. in Meghalaya. The wastage 3S more in 
the early years of schooling and is higher among girls in rural 
areas. 


The interstate variations in dropout rates frm Class I to 
VIII range from J6.17*/. for boys in Kerala to 79.?3*/. in Arunachal 
Pradesh, and for girls from 15.66’/ in herala to 80.80*/. in Andhra 
Pradesh. The drop out rate for SC boys ranges from 13.50*/. in 
Pondicherry to 93.53’/ Arunachal Pradesh and for SC girls from 


40.53*/ 

in 

Haryana 

to 96.07/ in 

Arunachal Pradesh. For 

the 

ST 

boys, 

the 

dropout 

rates varied 

from 34.68*/ in Tamil 

Nadu 

to 


97.22*/. and for ST girls from 5.62*/. in Uttar Pradesh to 8^.89*/. in 
Manipur. 

Haryana 


The drop out rate in Classes I-VIII in 1985-86 was 36.24*/. 
for males and 53*/ for females of all communities. Remarkably, it 
was lower for scfiedul ed caste children, i.e. 23.50*/ for scheduled 
caste males and 40.52*/. for scheduled caste females. Due to non¬ 
availability of flow statistics, it IS difficult to assess extent 
of wastiigp on account of repetition and drop out statistics are 
as gross and misleading as enrolment statistics. 
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In 1987-88 drop out rats for girls continues to be high but! 
the male female gap in dropout rate has narrowed down. At the’ 
primary stage the male female gap is 9 percentage points. 


Table ~ 4 

DROP OUT RATE 1987-88 



Haryana 

Ali India 


I - V 

I\- VIII 

I - V 

I - vni 

Boys 

24.35 

33.01 

43.28 

58.80 

Girls 

31.6J 

48.22 

49.42 

67.55 

Total 

27.32 

38.62 

46.97 

62.29 

Source 

s Ministry 

of Human 

Resources 

Development, Selected 


Educational Statistics, 1990-91, New Delhi. 

However, a proxy for wastage in education is to study enrolments 
in successive classes as percentage of those enrolled in class I 
in a given year. In 1986, for every 100 girls in Class I in 
rural areas, tnere were only 58 in Class V. 2b in class VI tl, 10 
in Class X and only 0.29 girls in Class XII „ The corresponding 
figures for urban girls were 65, 73, 48 and JO. 

Poor retention at the elementary staoe affects availability 
of rural women teachers in the long run. Not even two percent of 
rural it appears, make it to higher secondary education 
which IS the entry requirement for crimary teachers' training 
courses. 
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Percentage Enrolment of Sirls Selected Classes 
to the total Enrolment of Girls m Class i <1986 - 87) 


State 

Class T 

II 

0 

VIII 

X 

XII 

Haryana 

Rural 

100 

9:'. 27 

57.52 

21 .59 

10.16 

0.29 

Urban 

100 

81.96 

65.33 

72.96 

47.57 

10.24 

Total 

100 

90.20 

C 9.09 

35.09 

17.16 

2.28 

India 

Rural 

10<. 

70. 19 

39.56 

17.77 

9.33 

J .44 

Ur, an 

100 

82.55 

64.24 

51.82 

35.85 

14.04 

1 Cj U ] 

100 

72.94 

45.04 

U1 

■ 

ta 

ai 

i 

15.24 

4.24 


Source s Usha Nayar, Universalization of Primary Education among 
Rural Girls an India, 1993. 

Ulhv ■Ui3_s_ SJucJj^ 

In the light of the discussions above, it becomes clear that 
the enrolment ratio of girls is lower and their drop out rates 
are higher than boys in Haryana. For achieving UPE, it would be 
important to reduce both drop out and the phenomenon of non 
enrolment amongsc girls. Responding to this major concern of the 
planners, it was felt that an indepth field study is conducted to 

ascertain the reasons for the above phenomena and to identify 
local specific intervention strategies considering that rural 
urban disparities are extremely wide in girls enrolments the 
study was earned out in rural locations of Harvana. 
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□b.iective 

The present study was undertaken with the fallowing objec¬ 
tives ! 

i) to analyze the causes for non-enrolment and dropout of girls 
in rural areas; and 


ii) to suggest local specific intervention strategies. 
Methodology 

The methodology of the study is a combination of quantita¬ 
tive and qualitative methods of social stience research. The 
study adopts the emerging social anthropological techniques of 
participatory research. The departures in participatory approach 
compared to conventional approach is indicated below s 

Partlcinabor v Approach 

Bottom up 
Process Oriented 

People Oriented 
Change Oriented 
Knowledge created in 

participatory mode 
Validity of Specificities 






Conventional 

Top down 
Theoretical 


Method Oriented 
Status quoist 
Assumptions based on 

existing knowledge 
Reliance on generalizations 


Vertical relationship between 

the researcher and researches 


Horizontal, equalitarian 
relations, blurring 
of identities 


Preconceived notions of problems, 
needs, issues and their 
resolution 


Identification of problem 
issues, needs by the 
people 


Limited perceptions, often 
truncated and sectoral 


Wholistic, seeing a 
village or a community 
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as a gestalt - organic 




links of intersertinQ 


structures - physical, 
developmental, social; 
seeing education as a 
sub system of the social 
system in continuous 
interaction with other 
sub systems. 

School as an entry point Household and Community 

as the entry points, 
users needs articulated 
^ by them selves, solution 
also offered by them. 

Building of theory Arising out of and culmi¬ 

nating into action 


Ma.ior Departures 

The study is innovative in several dimensions such as 


Household and the village community were used as the entry 
point instead of the school 


The phenomena of drop out and non enrolment of girls were 
studied separately. The two phenomena are some what similar in 
nature but not exactly the same. While dropout occurs once a 
cnild has actually been enrolled, non-enrolment can be due to 
several reasons including absence of a school within a convenient 
distance or at convenient time. 


Since the education of girls js inextricably linked with the 
immediate socio-economic and cultural context, the study adopted 
the anthropological method of taking village as a unit of study. 
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fls it is well established now primary education really belontiei 
people, and should be their concern, each villager needing | 
develop a stake in its implementation. Those villages studii 
have followed the wholistic intersectoral and mul t i--d isc ipl inar 
framework. They provide location specific analysis and interven 
tion strategies, taking into account the interactive socij 
structures and the development infrastructure, as it impinges u 
education. 

Instead of a team of educationists only, the study was ai 
interactive process among the following : 

Persons from Disciplines - Sociology 

- Social Anthropology 

-- Women Studies 

- Education 

- Zoology 

- Political Science• 

- Home Science 

~ Economics 

- PsychoIggy 

Practitioners — Education Commissioner 

- Director Primary Education 

- District Primary Education Officers 

~ Block Education Officers 

- Head Teachers 

— Teachers 

Community — Leaders 
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Parents 


“ Women 

- Girls 

- Deprived Groups 

- Arising out of the above, the study was process oriented, 
change oriented, people oriented. The net result has been the 
achievement of common perceptions and commonality of action. The 
study left none unchanged. In fact it now provides a framework 
for action by policy planners, administrabors, teachers, teacher 
educators and the community. 

The Process 

i) Review of earlier studies and methodologies 
li) Exploratory visits to study locations 
111 ) Designing strategies and tools 

- Sampling 

~ Interview Schedules 

Guidelines for Investigators for observation of 
physical, natural, cultural and social context including develop¬ 
mental infrastructure. 

- Quality of physical infrastructure of schools, cur¬ 
ricular processes, text-books, class room interaction, pupil 
teacher interaction and school community interaction. 

iv) Field Study in It villages 
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v) Analysis of Data, Report Writing 

VI) Feeding of Research Gains into the Content and Process of 
the multilevel Integrated Training. 


Ear]]er Gtudies 

The girls suffer from abnormally high incidence of drop out. 
In fact a large majority of them consist of 'pullouts' who are 
pulled out of the educational system by sheer force of socio¬ 
economic and cultural compulsions. Then, there are the 'push- 
outs' who because of the infirmity of the present educational 
system, lik-e irrelevance of curriculum, discriminatory attitudes 
of teachers, parents and community regarding the value of educa¬ 
tion particularly to girls who are forced to quit without com¬ 
pleting the primary stage of education. 

The situation among rural girls was found to be much worse 
in 1976. According to a national study conducted in 13 major 
states, the dropout rate for girls in rural areas was 65.67, 
compared to 22.3 percent in urban areas. The high rate of drop¬ 
out of girls in rural girls was 52% comoared to 44% for urban 
girls. (NCERT, Study, 1976) 

The 1976 NCERT study reflected that there were more repeat¬ 
ers than premature withdrawals contributing to the overall drop¬ 
out in a particular batch. Further, the high rate of dropout was 
more in earlier classes i.e, between Class 1 and II and the 
enrolments stabilised in later classes. It was also found that 
states in which the primary stage constituted Classes I - IV the 
dropout of girls was very high, and was higher among the rural 
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C52K for rural girls compared to 44,1*/. for urban girls). 


Causes for High Dron Out of Rural Girls 

Reasons for high drop out among girls given by the parents, 
the community, the girls themselves, the educational practition¬ 
ers are, poverty, early marriage, helping parents with house wor) 
and agricultural wort', unattractive school environment, parents 
illiteracy and indifference, lacl- of a positive educational 
climate, neglect of studies leading to repeated failure and 
finally withdrawal from schools. Girls join very ]ate and are 
withdrawn at the onset of puberty. Parents do not see any bene¬ 
fits of girls continuing in school and are in a hurry to marry 
them off so that a liability is shed. 

Preliminary findings of a national study (NCERT study, 1993) 
show a striMng difference in the self perception of stay-ins and 
drop outs, the former had a relatively higher self image and very 
supportive family environment by and large. There were however, 
cases where gii'ls showed great determination and were doing well 
inspite of several odds. By and large, dropouts were from rela¬ 
tively poorer households who may initially register the girls in 
school but, later, withdraw them on account of economic compul¬ 
sions of worl at home and many times on account of lack of 
clothes and est tra-tui ti on costs. Girls if they doApot fare well 
repeatedly are withdrawn whereas boys are made to continue. 
Girls get much less time for studying at home, and, leisure and 
play are remote events in their lives. Boys have the liberty to 
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play and even while away their time as it is considered natural 
that they are playful. 

It may be pertinent to point out that though enrolment 
ratios Dt girls in primary and upper primary are very high in the 
north eastern states, the drop out rates of girls are equally 
high and field studies and field observation sliow that though 
gender discrimination is not prominent in other aspects like 
food, health, personal freedom, girls are held back for workinq 
on the fields and looking after animals and little use is seen by 
the parents of formal education for them. 

Reasons for Low Enrolment of Rural Birls 

The reasons assigned for non enrolment of rural girls are a 
combinatjon of educational and entra educational factors, where 
low and inadequate provision (supply) compound the socio-economic 
disadvantage of rural girlss 

i) Low access and provision of educational facilities. 

ii) Lack of adequate support services of child care, medical and 
health care. 

III) Lact of access to convenient sources of water, fodder and 
fuel. 

IV) Low female literacy and associated low status of women. 

v) Low parental education and apathy to education of daughters. 
VI) Low valuation of female life itself and discriminatory 
attitudes towards female child in access to food, health care 
education and leisure. 


VI 1 ) Early 


marriage of girls hinders their 


educational 



chances 


V 11 i >I- eep 1 ng poverty as a constant, in poorer households the 
burden of male unamploymont is passed on to women and children, 
particularly girls. Daughters attend to domestic chores and 
sibling care. Hence they either do not join school or drop out. 
This trend will continue unless employment is assured for one 
adult. (Rajn, l’?S5i 

1 )') Women's and girl's worl is considered interchangeable but 
boys work, and hence the perceived 'opportunity costs' for girls 
are higher than those for boys (Chamie, 198;1 I:j 2). An Indian 
study, shows that a lOV. rise in female wages reduced girl®' 
school attendance by TiVJ. (Rosencweig, 1960:18) 

;<) Girls in poorer families labour pool significantly improve 
the amount of schooling which male children receive. <Ashby, 
1965) 

5 !i) The large sice of poverty households js a deterrent to 
female education, as girls from sucli households are required at 
home for sibling care and for domestic work, in addition to 
helping the parents on family farms and household industry/labour 
!!ij) However, the number of female children enrolled in schools, 
rise with rise in the levels of household income (Shrestha, 1983; 
Nayar 1988); khan 1989; parental education, especially father's 
education, (Shah, 1989); the size of land holdings (Rosenaweiq, 
1980 '. 

!<i j 1 ) A recent study has found a positive relationship be¬ 
tween he per capita household expenditure (PCHH) and proportion 

of children at school. With the increase in PCHH, the enrolment 
of girls catches up fast. The enrolment rate for girls and boys 

equalises when the average pei* capita household expenditure of is 
Rupees 225 per month. (Jalaluddin,1990). 
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SECTiaN-II 
HOUSEHOLD CtMfTEXT 

Th« HouB«hold contcMt. 

In all A iDtAl o-f <92 househoicle were aurveyec^ 

ir-i the sample villages of the three districts. The 

> 

district wise and sex wise distribution is given in 

Table e. 


Sample 


Distrlcts 

Number of 


Number 

of Persons 



Households 


Mai e 

Female 

Total 

1 

2 


3 

4 

5 

Kaithcftl 

36 


125 

127 

252 

Qurgaon 

IB 


56 

68 

124 

Faridabad 

3B 


139 

123 

262 

Total 

92 


320 

318 

638 

□n 

an average 

each 

household comprised 7 

persons. Ir 

1 District 

Kaithal all 

households 

were 

belonging to 

the Hindu community. In 

District Gurgaon 

the area 

surveyed being 

Mewat, 

the abode of 


tieo's (Musi ims}, 72X of the households surveyed belonged 
to the Muslim community and the rest were Hindus. In 
Farldabad households studied belonged to Muslims 
and 77'/. were Hindus. 
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In Kaithal » Qujjara, Sikhs and Jhlmmars forntad 
about 40*4 o-f the sample householdsi the rest belonged 
to scheduled castes. One o-f the village in Kaithal 
namely Ravanhera had about 60 households all belonging 
to scheduled castes. 

In Buroaon 72^ o-f the households were 'Meos', 
IQX Scheduled castes and 5'A were Khatrls. 

427. scheduled 
Brahminsy 67. 


it was a mix o-f 


castes, 237. Muslims, 127. QuJjars, 97. 
Sikhs, 3X Raiputs and 2*4 Jats. 
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SiZB of Land holding 


Table 7 

Distribution of households by size o-f land holding 


Tenancy Status 


Number 

of Households 



Kaithal 

Gurgaon Far 

idabad 

1 

2 


3 

4 

Size o-f land 
holding in B1ghas 

Less than 5 

9 


3 

4 

a - la 

B 


2 

7 

11 - IS 

2 


- 

3 

16 + 

5 


3 

5 

No land 

12 


119 

19 

Total 

36 


18 

38 

Major!ty 

of the 

sampia 

households 

comprised 


the landless as is evident frotn the table above. Drilly 
5 households in Kaithal, 3 in Gurgaon and 5 in 
Farldabad have land holdings above 16 Blghas. 
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Table 8 

Distribution o-f Sample Population by Broad Age Groups 
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Livestock 


Nearly every househald possessed one or more milch animals. 
The economic standing of a household could easily be judged by 
the number of milch animals they possessed. In Kaithal 35 out of 
36 houses possessed livestock ranging from 1 to 25. Milk appear 
to be abduntant as also cow dung, which can be easily turned into 
an energy source. We make special mention of cow dung which did 
provide fuel to the communities but only at the cost of girls 
education. As noted elsewhere nearly all the women especially in 
the age group 10-lQ, collecting cowdung and marking cowdung cakes 
appeared to occupy substiantive proportion of their time. Op¬ 
pressive though this work is, creativity, resourcefulness was 
evident in the manner in which cowdung cakes were stored and 
covered with mud plaster, etched with artistic motifs. 
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Workers by Broad Occupa-tional Grcaups 


In District K'aitha l 93.39X were employed in 
agricwiltural and allied work and as casual labourers, 
whereas, only 4.727. were engaged In petty trade and 
1.68^ were salaried workers. 

In Surpaon the situation was similar, 78.95% 
o-f the workers were agricultural workers and only S.26V. 
were in petty trade whereas there was only one salaried 
worker. 


In Faridabad 63.63X were in agriculture and 
casual labour whereas 12.98% were petty traders and 
14.28% were salaried workers. This give us an idea as 
to how the population is distributed in different 
occupations, agricultural, industrial and other 
occupations (Appendix Table . 
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Workers by broad age group 


No Children below IQ years o-f age were found 

I 

working. In the age group 10'-14, 8.77K children were 
found working in Kaithal, 3 out of 29 In Qurgaon and 
only one of the 6&I children surveyed in Faridabad was 
working. This leads us to conclude that child labour 
does not exist in the sample villages. 

Nearly 3Q7. women in Kalthal , about 227. in 
Qurgaon and only 12X in Paridabad were found to be 
gainfully employed. However, it was very evident that 
all adult women and girls were without fail employed in 
unpaid domestic work and livestock care. Qlrls in the 
age group 10~ia were primarily engaged in the task of 
livestock care^ collection of cow dung and making of 
cow dung cakes especially in Kaithal.(Appendix Table 3) 
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Income Per Annum By Dccupaliion. 

As data Bhoi«ie, earnlnge from agriculture were 
the highest in Faridabad followed by Kalthal. The 
vendorn/petty traders and salaried wort<(ers appeared to 
be the highest income earners In Gurgaon. darnings of 
casual labourer also appeared higher in Gurgaon and 
Faridabad than in Kaithal (Appendix Table Hi 
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Basic Afflanltlas 


(i) It W'SS found that majority of thes houaess in 
all the three diatricta, were pucca, only 33X houaea in 
Kaithal and the same in 6urgaon had Kucchha houses. 

(11) As regal'da toilet facilities only few reported 
having this facility at home. 

(ill) Moat of the houses had two rooms in all the 
three districts. About 25% had three or more rooms and 
nearly equal number had a single room. 

(lv> Tap water was available either at home or at a 
distance of few yards in all the three districts. 

type of fuel used was either wood, coal or 
cow dung cakes, only one family in Kaithal , and 3 in 
Faridabad had a gas connection. 

<vx> As regards the transport owned, 27 out of 36 
In Kaithal reported having a cycle, two had a motor 
cycle/scooter and two owned a car/jeep. In Gurgaon, 
only S out of 18 households owned a cycle and one 
possessed a scooter. in Faridabad the situation was 
better out of 30 sample households, 10 had a cycle, 3 
had a motor cycle/scooter and 7 had a Jeep/car. 
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ISi out ef 'Sia heuawhelda 

a radio set, 5 had a T.V. set also. In 
out o-F 38 households had radiOy 13 had a 
subscribed to a newspaper. 


ih Kaithal had 

Faridabad 15 
T.V. set and 2 


28 



Educational Level of. the Pooulatygn, 

As is apparent in Table’^ 43*/. persons in the sample house¬ 
holds were illiterate of whom &3JJ were female. In Gurgaon P7i< 
household members were illiterate of whom 56!i were female. In 
Faridabad, 45*/* persons were illiterate out of whom 63‘/. were 
female. These finds are in line with the existing literacy 
posiition of these districts. Howev er it is evident t hat m ale- 
female difference keeps on increasino wit h every successive 
higher level of educat]on. 

In Kaithal, for instance, in the households surveyed the male 
female differences were minimal upto middle. The number of girls 
with high/higher secondary qualifications dwindles to one or two. 
There was only one girl in middle school and only two in high 
school and none above senior secondary. 

In Gurgaon, fewer females than males had primary, middle or 
high school and no girl had gone beyond high school. The 
situation was equally disturbing in these two districts. Farjda- 
bad had the highest number of females with middle school educa¬ 
tion but only one had gone beyond this level. 
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MiXimum cases oF Drop out in Kaithal were 
4oUrtd in the age group of 6-14. Out of 22 drop outs 15 
Witt# whereas there were no drop out in this age 
group in Burgaon, In Faridabad out of 14 drop out 
children 7 were girls. 

As regards the never enrolled children were 26 
as compared to the school going children who were 16. 
In Faridabad out of 28 never enrolled children 17 were 
found to be girls. 


As It IB evident from the above table there 
were an equal number of boys and girls going to school 
in Ourgaon whereas in Kaithal and Faridabad it was 
different because fewer girls than boys in the age 
group 4 j- 14, went to school, the figures being 19 out of 


40 In Kaithal and 11 out of 40 In Faridabad. 
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Educational Aspiration tor children I 

- I 

) 



Kaithal 

. . 


1 Burgaon 

• 


-1 

Faridabad ! 

... ... 1 

1 Educational Level 
! 1 

Birls 
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Boys 

Total 
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1 Girls 

1 3 

1. _ .. 

Boys 

6 

Total 

7 

Girls 

3 

Boys 

9 

Total 1 
10 i 

INo Aspiration 

14 

5 

19 

! 25 

1 

13 

38 

18 

12 

30 ; 

1 

IPrimary 

IS 
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15 

5 0 
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1 

3 

0 

3 i 

t 

IMiddle 

9 

s 

14 

t a 
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15 

3 

5 

a 1 
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1 Secondary 

24 

25 

49 

i 2 

I 

8 

10 

3 

9 

1 

12 ! 
1 

!Sr.Secondary & above 

2 

31 

33 

: 1 

1 

1 

4 

5 

1 

5 

6 ! 

t 

1 

1 Total 

0- 

66 

130 

1 

! 36 

33 

69 

28 

31 

59 1 


Responses of parents in the households surveyed suggest that 
educational aspirations for girls are lower in Kaithal. Majority 
of parents wanted to educate their boys to secondary or senior 
secondary level and above. Comparatively, their educational 
aspirations for their girls was low. 


Likewise in Burgaon, educational aspiration was low but for 
girls it IS remarkabely lower than that for boys. The respondents 
in this district showed an acute disinterest in education. 
Faridabad too reflects the same trend. 
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for children 
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1 {•'aithal 
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Total{Girls 

4 { 5 

Boys 
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©iris 
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Boys 
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iTeacher 
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3 ( 

1 
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3 1 
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2 { 

1 

{Doctor 

0 

0 

1 

0 1 

1 

0 

0 

0 { 

0 

2 

1 

2 1 

{Police 

1 

0 

0 

0 { 

0 

0 

0 { 

0 

4 

( 

4 1 

r 

lOovt. Employee 

1 

2 

36 

» 

38 { 

1 
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3 1 

6 

13 
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19 { 

1 Agriculture 

0 

11 

11 { 

0 

17 

17 { 

0 

3 

1 

3 { 

{Business 

0 

8 

e { 
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0 

6 

6 { 

1 

3 

1 

4 { 

1 Artisans 
] 
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2 { 

0 

5 

5 1 
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0 

0 { 

(House wives 

1 

46 

0 

46 { 

34 

0 

34 { 

10 

0 

10 { 

(No Aspirations 

1 

1 

15 

6 

21 1 

1 

0 

0 

0 ( 

0 

0 

0 1 

1 

{ Total 

1- 

66 

63 

129 t 

38 

30 

68 1 

19 

25 

44 { 


As -far as occupational aspirations are concerned, bulk o-f parents 
see the girls as housewives : 

- <16 out of 66 in Kaithalj 

“ 34 out of 3B in Gurgaon | 

- 10 out of 19 in Faridabad ; 

Whereas for boys. Government Service, Agriculture and Business 

are seen as career aspirations. 
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The arrferencB ■from Table-Wis that majority of 
the parents do see the benefits of education for girls 
in all spheres of life, yet they do not send their 
girls to school. Parental motivation is desperately 
needed to boost enrolment of girls In schools. It can 
be stated that it is parental illiteracy which is 
casting a shadow over girls education. This hurdle has 
to be removed. The total Literacy campaigns (TLO 
planned by Haryana are likely to fill in this need. 
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utilisation of leisure time 






















utility o-f Girls Education 
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utility of (girl's Education 


Teibl^ " 1<| indicatc^s that parental awareness of 
certain schemes/progr ammes -for Qlrls education and 
women s development, namely, free uniform for girls of 
Scheduled Caste/Ueaker Sections and Anganwadl Centres 
was moderately high» But there is a definite need for 
dissemination of information regarding availability of 
various facilities^ Schemes and Programmes. Several 
Scheduled Caste parents however reported that their 
children were not receiving the benefits under these 
schemas. All times delay in distribution of text books 
and other incentives like uniforms and attendance 
scholarships resulted into loss o-f significances. 

Women's Development Programmee/Schernes 

Out of all the responses on provisions far 
development of women and children awarenees was high 
regarding proper age of marriage for girls, followed by 
the statement that child labour is a legal offence. 
This IS a positive trend. 
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vii) I Operation Blackboard 
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Sdcio - Economic Programmes of the newely 
formed Directorate of Child Development in 




















Tdbla 15 indicatee theit Amongst all the 
-facilities provided to increase girls enrolment, 
parents showed keenness -for -facilities o-f -free uni-form, 
books and availability o-f -female teachers. 

Dr ganidiatlon of Income generating programmes 
■For girls in the village received high parental 
response. 
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Total ! 189 ! 53 ! 125 


















Gender Equal i ty 


Table meaauree parental perception as 
regards gender equality. The table shows positive view 
o-f majority of parents in Kalthal and Farldabad 
agreeing that both boys and girls need equal education, 
need some food and health care, should have equal wages 
■for equal work and they have same intelligence and 
abilities. Iti contrast, majority of respondents In 
Qurgaon disagreed that both girls and boys should be 
given same ■freedom, should be given equal time to play 
should have similar occupations and they have the 
ability to perform ail tasks equally well as is evident 
From table 11. 
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BECTION-IIl 

PERCEPTION OF DROP OUT BIRLS , 

Reasons for leaving school 

Table 11 analyses the girl's perception ofreasons 
for dropout. In Kaithal and Surgaon the major reason accord¬ 
ing to dropout girls was low accessibility of school and in 
both districts the sufferers were girls. In Faridabad, 10 
girls out of 25 dropouts had left the school due to negative 
attitude of teachers. 

As is evident from Table No. irr, poverty does 
not appear to be a factor for drop out from school, in 
either Kalthal, Surgaon or Farldabad. In fact, lower 
accessibility was the major reason for drop out In case 
of girls, especially after class V. 

Other reasons stated by the parents include 
household work, care of siblings, negative attitude of 
teachers and disinterest in education. But these 
reasons did not sound very convincing and the crux 
appears to be low accessibl1ity. 
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Reasons far Dropping Out of School Parental Perception 
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lA. Ill 



School Related Reaeonei 


<i> Nearly half the girls had Indicated that they 

had faced failure in class exam. As other studies show 
Failure forces the children to leave the systent as In 
the case of girlSy parents tend to withdraw them 
sooner than boys. 

(li> Most of the girls did express unhappiness on 

not being able to continue school. 

<lii> Nearly all of them would like to resume 

studies given a chance. 

<iv> They ail, without fail see Immense value for 

education. 

(v) An overwhelming majority reported incidence of 

other drop out children in the family. 

(vi > They all appeared to like their teachers with 

only one or two exceptions. 

Wii) They all seemed to like the subjects that were 
taught to them. 
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(viil) Whenever they needed help teachers wer 
forthcoming and helpful. 

A large number of girls 
difficulty in doing their homework for 
from the parents and also for lack 
revealed by the case studies. 

From the above we can infer that impression 
about the school was definitely positive, the teachers 
were helpful and the students were interested in going 
to school and also saw great utility of education. As 
the case studies revealed the extra school factors 
appeared to be responsible for the phenomenon of Drop 
out. This is a positive comment on the school system 
in Haryana and Is contrary to some other studies where 
school seems to have pushed out children. 


did eMperience 
lack of any help 
of t i me as as 
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I Table iS 

I - 

I Schbol Related Reason* from Dropout Blrls 
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S.No.1 

1 1 

.... - 1 
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2 1 
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6 
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3 ! 

4 

4 

22 

3 

1 
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Distance of School -from Home and Mode o-f Transport- 


Almost 357. in Kaithal and In Faridabad 607. of 
drop out children said that the upper primary school 
was more than 2 kme away. The mode o-F transport For 
majority oF children being foot. Therefore, distance 
becomes an important reason encouraging drop out. 
Especially, in the case of girls, absence of a middle 
school within the village surfaced as the main reason 
for girls dropping out after class y as revealed by the 
interviews. In several of the villages studied, one 
came across large number of primary school passed girls 
who were eager to continue their schooling. As the 
field visits showed there was similar phenomenon 
observed when girls could not continue schooling beyond 
middle for lack of high school facilities in their 
VILlages. 

This leads us to conclude that as far as 
possible increase in number of middle and high schools 
for girls is essential , on the other hand improved 
transport services could promote girls participation. 

A common refrain was that the bus service was 
very infrequent and hence acted as a deterrent to girls 
going ^or higher schooling. 
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Discussions with girls and the community 
Indicated that distance, mode would perhaps be applied 
■for reaching middle and high school education to 
village girls. 

Haryana can perhaps follow the Andhra Pradesh 
□pen School mode for upper primary education for girls 
and also develop linkages with National Open School for 
both middle and high school education. National Open 
School has provision for bridge courses for primary 
school leavers. 
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Distance of School 

Table ig 

■from Home 

and Mode 

o-f Transport 

1 

1 

1 

1 

1 

1 

; 

j 

1 

1 







i Kaithal 

1 Uurgaon ! 

“"i 

Faridabad | 

S. No. 

Responses 

1 

t 


1 ! 

1 

1 

1 

2 

1 

1 

3 

! 4 1 

1-----» 

5 1 

1. 

Distance 

1 

t 

1 


! 1 

1 1 

“• 1 

1 

1 

1 


<i) Primary 

1 

1 

1 


! 1 

1 1 

1 

1 

1 


Less than 

2 Km. i 

1 

19 

1 B 1 

» » 

17 l' 

t 


More than 

2 Km. 

1 

0 

1 0 1 
i 1 

B i 

1 


(ii) Upper Primary 

1 

1 

1 


1 1 

1 1 

1 

1 

1 


Less than 

2 Km. ! 

1 

4 

1 *7 1 

t 1 

10 1 

1 


More than 

1 

2 Km. I 

1 

9 

1 -4 \ 

I A 1 

i 1 

15 1 

2. 

1 

Mode o-f Transport 

1 

1 


1 1 

i 1 

1 

1 

! 


< 1 ) Foot 

1 

1 

25 

1 8 1 

1 1 

23 1 

1 


(ii) Cycle 

t 

1 

1 

1 

1 0 

1 1 

1 

2 1 


< 11 i) Bus 

1 

1 

f 

1 

0 

1 0 1 

1 ; 

0 1 

1 

1 



N ! 

26 

t a 1 

1 O 1 

25 ! 
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Time -to Play 


Play is a natural right of every child. As 
was evident large number of drop out girls reported 
that they did not get enough time to play. Household 
work was stated to be the main reason. 

Work done by the Drop Out Girl. 

As is evident from Table BiO it was mainly 
girls who were doing domestic work such as cooking, 
washing, cleaning utensils, mopping and sweeping, 
caring for siblings and livestock. It was primarily 
girls who were responsible for fetching water, fodder 
and fuel end taking cere of the aged and the sick. 
There were some who were also involved in shopping for 
the family and taking food to the field. A small 
number were also helping in family occupation. 

As indicated by a substantial number of girls, 
they do get tired doing a large number of domestic and 
allied chores. 

This supports the earlier findings where we 
have noted that extra school or domestic factors are 
responsible for girls dropping out. 
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Table U> 

Work done by the Sirl Child Drop out at home 


5.No. 

1 

1 

1 

Work 

2 

Kaithal 
Girls Boys 

3 4 

1 Burgaon 

1 Girls Boys 

1 5 6 

Faridabad 
Girls Boys 

7 8 

1) 

Fetching Water 

19 

1 

1 6 

1 

1 

12 

1 

ii) 

Fetching Fodder and Fuel 

16 

1 

1 6 
i 

0 

12 

3 

ill > 

Care oi live Stock 

16 

3 

1 ‘5 

1 

1 

14 

6 

iv) 

Care of siblings 

17 

0 

\ 6 

1 

o 

11 

1 

V) 

Cooking, Washing Cleaning 
Utensils 

19 

0 

I 

1 5 

1 

u 

12 

2 

VI) 

Helping in Occupation 

5 

0 

! 3 

1 

0 

7 

3 

vii) 

Going to the market 

7 

2 

! 2 

1 

1 

7 

5 

Vlll ) 

Care of aged & Sick 

10 

0 

1 2 
i 

0 

9 

0 

IX) 

Hopping 3e Sweeping 

20 

0 

1 6 

1 

0 

10 

1 

K) 

Taking food to the field 

9 

Mm 

1 3 

1 

1 

0 

10 

0 


N 

25 


1 

1 a 


26 
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SECTION-IV 

PERCEPTION OF NEVER ENROLLED 6IRLS 


ParenLal PercapLions 

Reasons for Non-Enrolment: 

Parental responses analyzed indicate that an 
extremely vital reason for non-enrolment of children is 
parental apathy. Parental perception and attitude in 
the households surveyed could be broadly termed as 
indifferent and negative especially as far as education 
of girls was concerned. Parents thus appeared to be 
the major category to be tackled. This was evident in 
Ourgaon lNuh>, where parents were not interested in 
education for their girls, and ironically, to escape 
blame, answered that the girls themselves are not 
interested in education. Interestingly many girls 
answered that it was the household chores which kept 
them away from studies. 
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Raasans for Non-Enrolmcmt 


The miiijor reason -for girls not enrolling in 
schools appears to be lack o-f parental motivation to 
educate girls. Time and again a girl would pipe up," 1 
do want to go to school but my parents don't send ms," 

Domestic work load, sibling cars and financial 
constraints were cited as reasons for non-enrolment. 
As primary school dot all villages of Haryana the 
distance from school did not surface as a reason for 
non enrolment, A few girls indicated their own illness 
or the illness of the mother. 

The non enrolled girls do express a wish to go 
to school but most of them indicated that the parents 
will not send them even if they were asked by the girl 
to do so. Some of them can read and write a letter and 
had learnt it from the school going friends. There 
were however a substantial number of non enrolled girls 
who themselves lacked the motivation. 
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Ab mbs observed during field visits majority 
of the girls were in school• the non enrolled boys wore 
seldom found at homo and oven girls in the age group 
10 ~1B were seen doing errands for the family including 
livestock care. 

Therefore, it was not possible to contact 
many non enrolled children. In Kaithal, 12 girls and A- 
boys, in Gurgaon 13 girls and 1 boy and in Farldabad 12 
girls and 2 boys, in this group could be interviewed. 

As interviews with non~enrolled girls showed, 
there is a large element of parental negligence and 
indifference coupled with girls seen as the obvious 
choice for domestic work and assistance. As was the 
case with the drop out girls, school does not appear to 
have any negative influence. 

The Incidence of non enrolled among boys in 
the same families was insignificant. 

As the interviews with non enrolled girls and 
their parents showed income generating programmes were 
in great demand. There were some enthusiastic parents, 
guardians and girls who would welcome NFE or a literacy 
programme. 
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Vtork dans by ths Non snirollsd child st hoinsa 

As wss ths case with drop out girls ths work 
pattern was similar -for girls who were non enrolled. 
As Table shows boys hardly do any domestic work 

whereas girls do a broad range o-f work to include 
cooking, washing, cleaning, mopping, sweeping, care ot 
sick, care of- siblings, care o-f livestock in addition 
bo fetching water, fodder and fuel, several complained 
of fatigue but then as some of them observed, "who 
cares for us." 
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1 

Tsble 14- 

1 -1—.™ 

1 • • • ■ 

Worl* done by the non enrolled child at home 

ss#s#®a5 

:*K 1 

1 

1 

1 

t 

1 

1 

1 

1 

1 

1 







i 

1 

» 

\ 

1 

1 


1 

1 

kaithdl 

Gurgaon 

Faridabad 1 

S.No. 

l»)Dr k 1 

Girls Boys 

Girls Boys 

Girls 

Boys 1 

1 

2 1 

3 

4 

5 

& 

7 

a 1 

1) 

Fetching Water I 

1 

S 

t 

S 

0 

7 

0 1 

ii) 

1 

Fetching Fodder and Fuel 1 

1 

9 

1 

3 

U 

0 

8 

1 1 

111) 

! 

Care of live Stock 1 

1 

9 


3 

0 

7 

1 1 

Iiv) 

1 

Care of siblings ! 

1 

9 

0 

13 

0 

9 

0 1 

V) 

1 

Caoking, Washing Utensils! 

1 

It 

0 

9 

0 

6 

0 1 

vi) 

1 

Helping in Occupation 1 

5 

Ih. 


0 

' S 

0 1 

VII) 

\ 

Doing to the market 1 

1 

2 

2 

1 

0 

4 

0 1 

viii) 

1 

Care of aged V Sick 1 

1 

4 

0 

n 

t 

0 

) ^ 

0 1 

i«) 

1 

Mopping % Sweeping 1 

S 

0 

7 

0 

1 0 

0 1 

1 

n) 

1 

Taking ■food to the field 1 

1 

6 

2 

4 

1 _ 

0 

1 4 

It,- - - 

0 1 

1 

N ! 

14 

2 

13 

1 

i.• 

12 

2 1 
















SECTIt»l-V 
CASE STUDIES 


Gontii A Sirl «4ho ha* n*v*r *t.t.«ndad wchcaol, 
Falxpur, Farldabad* Haryana. 

Twelve year old girl y Somti ha* never alrtended 
school. She belongs to a Hindu •feojlly o-f Thakurs. 
Falspur, o-f which she Is an inhabitant. has an 
approximate population of lOtaei. The village has a 
single teacher primary school. Besides this, there is 
a junior high school in -the area, at a distance of l — 
1/2 Kms. Her father is a labourer and her mother in 
illiterate. Somti's elder brother is studying in class 
VIII. 


Qomti has never gone to school as she had got 
married at the age of Q years. Though she has not yet 

gone to her in'~laws home, she did not pursue studies in 
her village. 

©omti does all the household chores, fetches 
water and collects firewood. She is a quiet and 
reserved girl. She showed a keenness to go to school 

and also admitted that her parents will never agree to 
do so. 
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Suni'tae A Drop —Out Birl 
Khedla, Ourgaon, Haryana 


Sunita belongs to a prosperous agricultural 
family, with a monthly Income o-f Rb. 3000/-. Her 
parents are Illiterate. She has 2 sisters and a 
brother. Her sisters ere educated upto class VI11th. 
Eighteen year old Bunita has been educated upto class 
IXth and could not complete secondary school education 
as school was Par away. Her brother, too dropped out 
of school after completing secondary school and is now 
helping in family occupation. 


Sunlta realises the benefits of education but 
does not want to resume studies. Now she does 
household work and occassiona} .1 y helps in family 
occupation alongwith her sisters. 

The parents have occupational aspirations for 
the son and daughters. They would like their daughters 
to teach. They al so agree positlvel/ to the utility of 
girl's education. 
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Kauahalyai A Drop-out Girl* 

Khadla, Gurgaon, Haryana. 

Kauahalya la a 20 yaar old girl, educated upto 
secondary level (Xth class). She belongs to a small 
■four member Harijan family. She h®» on® younger 
brother studying in class Vlllth. Both parents are 

• 

illiterate and are agricultural labourers. Parents 
have high occupational aspirations for both the son and 
the daughter. 

Kaushalya had to drop out o+ school because 
the Senior Secondary School was far away and parents 
were not willing to send her out of the village. 

The girl appeared IntelllgeiTt and was aware of 
advantages of education especially for employment. She 
responded that she would like to resume studies. Now 
she was busy In doing household choree. 

Parental awareness as regards various schemes 
for Girls' education and women s development, was high. 
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Kavitas A Drop-out Girl. 

Ahmadpur, Kaithal, Haryana. 

Kavita a 16 yaara old girl educated upto 
VI 1th class. She belongs to a family of S members. 
Her birth order is second. Her parents are 
agricultural labourers. Her father and elder B3.ster 
are illiterate. Her mother is educated upto Vth class. 
Her eldest brother Is educated upto Vlth class and is a 
drop out and younger sister is in class-I. 

The parents do have career aspirations for the 
sons, who they want should enter Government service. 
For the daughters, they have limited aspirations of a 
housewife. 


Kavl ta has never failed in ■a'class and would 
like to resume studies. The constraints faced are 
poverty, domestic work and helping parents in 
occupation. 
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Neelams A Drop-out Girl 
Badshahpurf Faridabad, Haryana. 

Neel am is a 10 year old girl living in village 
Dadshahpur. 3he belongs to a Hindu family of GuJJars. 
She is «n intelligent and quick witted girl, educated 
upto class V. Her father la a factory worker and her 
mother is a housewife. Neelain has 4 brothers and 
sisters 1 all elder to her. 

Neelam s elder sister is Illiterate. Her 
eldest brother is in the Indian Forces the second 

one is doing his graduation from a college in Faridabad 
and the youngest brother is in class Xth. 

Neel am dropped out of school after clstss V 
because the village does not have a middle school.. The 
parents are not willing to send her out of the viHage 
for further education. Neeiam does the household 
chores and takes care of livestock. She is keen to 
resume her studies but will b® unable to do ®o until 
and unless a middle school is opened up in the 
vi 11 age. 
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RajniB A Qlrl who hcs novar at^andad achool 
Khedla, Burgaon, Haryana. 


Rajnl la « 13 year old girl who haa never 
attended achool. She belongs to an agrarian -family of 
7 members. Her birth order amongst all children is 
second. She has on© younger sister and 3 brothers. 
All family members are lllaterate. 

The family owns approKimately 30 bighas of 
cultivated land and has an income of Rs. IO00/- per 
month. Poverty does not seem to be the cause for non 
enrolment. The singular factor is -parental ignorance, 
Rajni does the household work and takes care of younger 
siblings. She expressed the desire to go to school but 
obviously this found no favour with the parents who are 
totally oblivious to the advantages ol education. This 
factor has recurred in a majority of the surveyed 
households o-f Burgaon, which is educationally backward. 
Parental motivation is needed. 
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Santosha A I^op-out Girl. 
Rawanhera* Kaithal, Haryana. 


Santoah la a 15 yaar old girl, aduoata'd upto 
Vth clasB. She balonga to a HariJan ‘Family conml&tlng 
of 0 msmbara. Tha family occupation la farming with an 
income of approslmately Re. 1000/- per mtanth- 
Santofflh'B talrth order la 2nd in the family. Her father 
io educated upto IVth cl ass« her mother and elder 
Bister are illiterates. She has 2 younger sisters who 
are in classes IV V respectively and 2 younger 
brothers who are in classes VI and 11 respectively. 

Santosh and her parents, pei-ce-lve the utility 
of education and Santosh is eager to resume studies. 
The main obstacle la low accesaibl 1 1 ty to middle school 
which 13 situated far away. This was a universal 
problem in this village, with almost all drop out girls 
being educated till primary level. 

This village needs a middle school, otherwise 
it will have many more drop outs especially girls after 
primary school. 
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Krishnai A Blrl who hM navor attanded school- 
Ahmedpur, Ksithal, Haryana. 

Krishna is a 15 years old girl who has never 
attended school. She belongs to a -fa/nily of siw and is 
third in birth order. Her father is an agricultural 
labourer. Her mother and two eider brothers are casual 
labourers. All are illiterate, eMcept the youngest 
girl who has been educated till class II and is a drop 
out. 


Krishna has never attended school because of 
financial reasons and household work. 

She harbours a desire to go to school but Is 
unable to do so due to the afore mentioned reasons. 

The parents have no educational and career 
aspirations for either the sons or daughters. 
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Sajid : A child who has nevar gona to school 
DhauJ t Farldabadi Haryana 

Twelve years old Saiad belongs to village 
Dhauj. It la a big village, conaioting of a population 
of 50013. Majority of the inhabitants belong to Muslim 
community. Sajid's family has livestock, mainly goats, 
and their earnings accrue from this. His family 
consists of 6 members. Out of 4 brothers and slaters, 
Sajid Is the eldest. 

SaJld & family Is illiterate. His parents do 
not see any benefit from education and consider it a 
waste. This belief is shared by the entire 
neighbourhood. No wander almost all children of school 
going age in this area are illiterate. 

Sajld leads a carefree life and spends the 
entire day taking care of livestock. He as a bright 
and energetic boy who would definitely like to go to 
school. 
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SECTIQN-VI 
VILLAeE PROFILES 


1 =*«•*=*=*=*=*=»*=*=*=*=*-==*=*=*=*=*=#=*=*.=:*=*=:*== 

I VILLAGE - DADA9IYA 


I NAME AND DESCRIPTION 

OBSERVATIONS 

INTERVENTIONS 

1 

1 

1 Village - Dadasia 

1 

1 

1 Block ~ Faridabad 

1 District — Faridabad 



- Distance -from the 

- The DPED does not 

- Immediate action is 

o-f-fice of DPEO 1 10 

Km. 

- Distance -from the ! 

o-ffice of BED : 12 

Km. 1 

- Pucca road links the i 

1 village with 

Faridabad. 1 

\ 

have a jeep to which 
he is entitled. 

required. 

) 

- State buses ply on ! 

- The bus service is 

- Regular bus service 

1 the road. 

neither adequate nor 

coninciding with 

I 

1- 

regular. Villagers 
therefore have to 

school timings. 

( 

1 

depend on commercial 

- Free bus rides for 

1 

1 

1 

1 

tempos or personal 
transport which not 

school children. 

1 

many possess. Girls 

- Warrants cooperative 

1 

and children from 

action on the part 

1 

disadvantaged groups 

of community leaders 

1 1 

1 1 

are handicapped as a 

to organize 

1 

1 

result and are not 

alternative 

1 1 
1 1 

1 

able to go beyond 
middle school. The 

transport. 

1 1 

1 1 

parents do not feel 

- Upgradation of 

1 

1 

confident to allow 

middle school to 

1 1 

1 ■ 

1 

1 

1 

1 

1 

1 

) 

1 

t 

i 

i 

their daughters to 
commute to senior 
school. Dn account 
of inability to 
reach secondary 
stage, rural female 
teachers are fewj 

High School. 

1 

1 

1 

1 

1 

1 


I I urban women teachers I ! 


I -find it di-fficult to I I 

I commute and avoid I > 

I village postings. I > 
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J- Total area o-f I ' 

I villages | 

I hectares out of ! 

; which a quarter is J * 

i irrigated. I ' 

I ! * 

i- Land is fertile and I I 

I major crop is wheat> 1 * 

! ! I 

I- Total number of I •' 

! households ISO. I > 

I I ! 

(- Major communitiesj ! I 

I Brahmins (Tyagia), I I 

I Bairagis, Hanjans, I > 

i dats and Muslims* I ! 

i 

i“ Mam occupation of J- All the castes live I - A11 levies of boys 

( Jats and Brahmins s I in harmony and no ! fund and the like 

i cultivation of ! tensions were I should be stopped in 

I land. Harijans are I observed. Tyagis I rural areas for the 

I landless labourers. i were the major ! poverty areas, 

t Muslims are involved ! beneficiaries of I 

I in cattle rearing i education and 10-12 I 

! and some work in the ! girls were being j 

I factories m I sent to Faridabad 1 

Faridabad, Bairagis I for higher ! 

I are snake - charmers.i education. The I 

I ! weaker section could I 

i I not afford to send 1 

I I their daughters to 1 

I i Faridabad. 8-10 I 

' ! middle class chamar ! 

' I girls expressed I 

I I great wish for i 

I i access to higher I 

[ I studies and i 

* ! vocational ; 

* ' training. There is I 

i general climate for ! 

' * education on account I 

, I of lead given by the I 

' ' teachers and the 

J I community leaders. I 

' i Women of all age ! 

' gi'oup and girls were I 
' highly motivated as i 
as education is I 
, I concerned. Except I 

I for the Sapera I 

* community who were | 

I living on the ! 

' 1 outside fringes of { 
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I 


I 


I 


I 




1- There is State 
I Health Sub-Centre 
I and there is a 
I female community 
I Health Worker. 

I Handpumps are there 
I in households. 

I- Electricity is 
I available for 
I domestic and 
I agriculture use. 

I- A Nahila Mandal has 
I been set up about 5 
I year back. 

I- Educational set-up. 

I A Bovernment Middle 
I School with 
I co-education is 
i being run in the 
I village. 


I the village lacked I 
I interest because of I 
I social distance and I 
I poverty. However on I 
I being approached, thel 


! Sapera community 
I leaders agreed to 
! send their wards to 
I school provided 
! education is 
I completely free and 
I no charges of any 
f kind whatsoever are 
! levied. 


I 


I 


I 

I 


1- Urban pull factors 
I for rural 
I population: They are 
{ able to see the 
I relationship between 
I education and jobs; 

I the information 
i level of villagers 
! IB high on account 
I of proximity with an 
I urban industrial 
1 centre. 

I 

I 

I- The Mahila Mandal 
I has been there but 


I 

I 


I 

I 

I 


I 

I 


I I 

I J 

1 ! 

I I 

I I 

I i 


I- The school should be I 
I upgraded into a high I 
I school immediately. i 

I- Vocational training 1 
! centres for girls I 
I who had completed I 
1 primary or middle I 
I schooling need the I 
! set up. ! 


!- Department of Women 
> and Child 
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j has done nothing for 
1 the women and 
I children. One old 
1 female not energetic 
! enough is a panch in 
! the village 
I Panchayat. 


I- The school is 
i located in the 
I central part of the 
! village, it is 
I easily approachable 
! to all the children, 
I there are rooms for 
I all the classes, 

I satisfactory water 
I and toilet 
I facilities BMist, 

I requisite furniture 
I for students and 
! teachers, play 
i ground and boundary 
I wall. 

I- There is no library, 
I science laboratory 
! or a store to keep 
! school records and 
i equipment. 


1- Mottos are written 
on the walls in the 
class rooms, 
corridors and even 
on the entrance 
gate of the school. 
these generate 
educational 
atmosphere in the 
school. 


I Development and 
! Ministry of Social 
I Welfare can also be 
I approached for the 
! above. 

I 

I- Mahila Mandal should 
1 be revamped and 
; energized. 

i - Young women of the 
I village should be 
I encouraged and 
I inducted in the 
! Panchayat so as to 
I take up women's 
! issues and improve 
I their lot. 

I- It is important to 
I develop reading 
I habits in the 
I formative years of a 
I students life. 

I 


I 

» 


1 

I- Under operation 
I Black - Board there 
I IS provision of 
{ books to be provided 
I to the schools. 

I That should be 
I pursued. 

I- Science kit and tape 
! recorder should be 
I used regularly to 
! develop proper 
I concept. 


I 
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I 


t 


I- Nine post of the 
I teacher in school. 
I 


I 


I 


!- It IB given to I- 

I understand by the I 
! Department that Tape 1 
I Recorder have been I 
I provided to each ! 
i primary school. I 

! They were not found I 
I any use In the I 

i school as for lack I 
! of secure I 

I arrangements. I 

1 I 

!- Eight teachers were 1- 
i found in position. I 
I One more was I 

i expected to join, I 
I All the teachers are I 
I trained, experienced I- 
I and enthusiastic and i 
I working in a I 

! coordinated manner. I 
i Head teacher teaches I 
I English. They are I 
I in the age group ! 

I 33-43, and have I 

) teaching experience I 
I of 6-22 years. None I 
I of them IS staying 1 
I in the village. I 

I They cover a I 

I distance of 8 -13 I 
! Km. each day to I 

I reach their school. 1 

1 They cover the I 

! distance on cycle. \ 

! One teacher is ! 

! female. No physical I 
I Training Instructor ! 

I has been posted. i 

{ I 

1- Under the scheme of I- 
! opening more primary I 
I school for girls, I 
I this Middle school I 
! IS being bifuracted I 
! into Middle school I 
} and separate girls I 
I primary school. ! 

! Villagers have I 

I resented to this ! 

1 idea. They have no 1 
1 objections to I 

I co-education even to I 


The Head Teacher ! 
should see to it I 
that the Tape ! 
Recorder is utilized i 
to the operation. ! 


I 

I 

Vacant post should I 

be filled up by the I 

beginning of the I 

session. ! 

I 

If suitable J.B.T. I 

teachers are not ! 

available then post I 

may be f111ed up ! 

through B.Ed. I 

teachers. I 


I 

I 

I 


There is no need to i 
have a separate I 

girls primary school i 
in the villages. ! 

I 

( 

I 

\ 

I 

1 

I 

I 


72 









I 

i 

i 

t 

t 

I 

I 

t 

M 

{ 


the Middle level. i 

- Black Boards were in I 
very good condition. ■ 

- General atmosphere ! 

the school was I 

congenial. Girls I 

, and Boys were being ! 

educated in a 
1 healthy setting. 

I- There appeared no 
1 sex-bias amongst the 
I student as well as 
I in the teachers. 


I~ Segregation of the 
! primary school for 
i girls would be 
I counter-productive 
i and shall generate 
I the unwanted bias. 


Enrolment 

Table 

B 







' 1 

1 

1 











1 i 


1992 

1 


1993 

1 


Difference 1 

1 Cl ass ! 

1 1 

8 

G 

T 1 

B 

G 

T ! 

B 

6 

T 1 

1 1 
i I i 

25 

16 

1 

41 5 

16 

20 

1 

36 1 

1 

-9 

+4 

1 

-5 1 

1 

! 1 
1 11 1 

21 

28 

1 

49 1 

2S 

16 

41 i 

I 

+4 

-12 

-6 1 

1 

1 i 

i in 1 

20 

9 

29 i 

17 

27 

44 1 

1 

-3 

+ 1B 

+ 15 1 

1 

i IV 1 

1 

1 19 

4 

1 

23 ! 

20 

9 

29 

+ i 

1 

+S 

+6 1 

1 

i V 

1 

1 —-- 

1 24 

» 

19 

I 

43 \ 

1 

1 

21 

4 

25 

-3 

1 

-IS 

-18 1 


Reasons for Non-Enrolment i- 


- Media campaigns on 
dangers of early 
marriage of girls may 
be stepped up. 

- The school should be 
upgraded to High 
School. 
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Parents do not understand the 
importance o-f education for the 
girls. They feel that education 
imparted in the school has not much 
relevance to the economic welfare of 
the girls. 

The girls share household works with 
mothers and care of the livestock 
takes most of their time. 


Girls stay back at home to look after 
their younger brothers and sisters to 
enable their mother to take care of 
household chores or work outside the 
home to contribute to the household 
economy. 


~ Parental education tt 
community awareness 
about the advantages 
of girls education 
needs to be given 
1 mportance. 

- Efforts may be made in 
the direction of 
reducing the drudgery 
of their household 
tasks. 

- Though major part of 
the livestock care is 
done by women and 
girls yet no effots 
have been made to 
train them in skills 
of animal husbandry. 
This aspect needs 
attention of the 
policy planners. 


Reasons for Drop out 


The tradition of early marriage of 
the girls is instrumental in 
discontinuity of the girls. 


- Creches Anganwadies 
need to be established 
in the village. The 
timings of these 
institutions should be 
co-ordinated with the 
school timings. 


Non availability of the high school 
in the village appears the mam cause 
of not-continuing studies of the 
girls after Bth class. 
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VILLABE PROFILE 


I NAME AND DESCRIPTION 

I BssssssssriS^sasieasersssssBSSsas 


I Vi 11 age - Badshapur 

I 

IBlock ~ Faridabad 

I 

\ 

IDistt -- Faridabad 
I 

I- Distance from office 
I of DPEQ - 4 Km. 

I 

I- Distance from office 
I of BED - 8 Km. 

I 

I 

I- Pucca Road links the 
I village Mith 
I Faridabad. 


siCssaaaessssasBSsa 

OBSERVATION 


badshapur 


-=!ta=a=sB 5 ., 5 .j., 

INTERVENTION 


!- 


I- 




assaaaaaBBsasB'aaaB: 


s— —BSK— I B5=a==sss=:csi]H!3s:==ss:i=Bii 


I- state buses ply on 
! the road. 

I 

Total area of 
village is 207 
hectares, 82 
hectares is 
Linirri gated. 

Land is fertile and 
major crop is wheat. 

Total population is 
SSO. Number of 
households is 150. 
Major communities 
are SujJars, Harijans 
<Bhangl and Chamars) 


Irregular services 
of buses. This was 
the primary reason, 
inhabitants were not 
ready to send 
children, especially 
girls out of village 
for schooling. 


I 


A number of houses 
were kutcha. Piped 
water was scarce, 
tankers meet the 
need. 


Most of the 
villagers were 
poverty stricken and 
were unable to send 
children to school. 


Bus services needs 
to be made regular 
BO that villagers 
become more mobile. 


Handpumps are needed 
to cater to the 
convenience of the 
VI11agers. 


More socio-economic I 
and income generating! 
programmes are needed! 
These efforts need ! 
to be speeded up to ! 
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benefit the village 


Main occupations are I j 

I -farming and animal { I 

I husbandry. I I 

I ■■ i 

I- Village has Mahila I- Mahila Mandal I- DPEO should ensure 

1 Mandal and Anganwadi.i members were keen I regular and timely 

1 I that income i distribution d+ 

1 I generating courses ! incentives to the 

I i such as knitting, i concerned students. 

1 1 stitching etc. I 

I I should be introduced.! 

I I I 

I- Government middle I- Inhabitants were i- As the school is 

I school (Co. I mostly poor. It was i serving several 

I Educational) being I reported by the ! villagers and has 

run in the village. I parents that the I large classes, it is 

I The school has a ! Harijan children in I suggested that more 

playground with I school do not I teachers are posted. 

I boundary walls, I receive attendance I The school needs to 

separate toilets -for 1 scholarship. Birls 1 be upgraded to a 

I boys and girls. ! were educated till I high school. 

Drinking water was I VIII. Parents were I No need for separate 

I available through i not ready to send I school. 

handpumps. The I them to another I 

I school has 9 I village. ! 

teachers. I I 

I ! I 

- The school is I- Generally there is I- 

I serving villages viz I no resistance to I 

Deha <1 Km), ! co-education among i 

I Rlwajpur (0.5 Km.), i the villagers, I 

Tikawali (0.6 Km.), I however posting of I 

Pal wall (0.2 Km.), ! women teachers is I 

Bhupani (2 Km.) and I attract and motivate ! 

I Badshapur. ! more girls to join 1 

I school. I 


Class room Practice ; 

Badshapur - The school had few teachers and a large number of 


students. There were not enough class rooms to accomodate them. In 
this co-educational school the students were sitting in rows 
outside and reading silently. 


ENROLMENT TABLE: 
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1992 


1993 


DIFFERENCE 


CLASS 

B 

B 

T 

B 

G 

T 

B 

8 

T 

1 

I 

29 

12 

41 

29 

18 

47 

0 

+6 

1 

+6 ( 

n 

30 

25 

55 

28 

24 

52 

j- 

-1 

“3 i 

in 

41 

21 

62 

38 

19 

57 

-3 

-2 

-5 i 

IV 

45 

20 

65 

38 

31 

69 

+7 

-t-l 1 

1 

+4 1 

V 

40 

35 

75 

41 

32 

73 

■*■1 


“2 1 

VI 

43 

43 

86 

50 

42 

92 

+7 

~1 

+ii 1 

VII 

56 

40 

96 

47 

45 

92 

-9 

+3 

-4 i 

vin 

4S 

45 

95 

80 

38 

118 

-1-32 

-7 

-^25 ! 


REftf50NS FOR NDIM-ENRQLMENT 


- Poverty 


- Irregular distribution of 
incentives among the 
students. 


- Illiteracy among the 
parents and ignorance 
about the advantages of 
education. 


DROPOUT 


Tradition o-f early marriage of 
the girls. 


— Inability o-f parents to meet 
opportunity and non—tuition cost 
o-f education. 


- Income generating activities at 
the community level, which may 
help in improving the household 
economy should be introduced. 

- Management o-f incentives need 
to be streamlined 


— Total litrecy campaign should 
be extended to more and more 
districts. 


- Awareness campaigns on 
education of girls and need to 
adhere to the legal age at 
marrlage. 

- Cost free education is the need 
of the hour for disadvantaged 
group. 
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» 

I VILLABE PROFILE VILLAGE D MUJERI 

I 

I ssssBiSaiss'&astsasassBiapSSsiissssaBSssssRSsssassBisisaassasasaB&sB*^***—AW4«i> 

I NAME AND DESCRIPTION 

{sassssssraBSBSss9BasnsssssBSSGan 


jVillage - Mujeri 

IBlock - Ballabhgarh I I 

I I : 

iDiffitt “ Faridabad 1 I 

I ! 

I- Distance •from of-fice I 1 

I of DPEO - 12 Kms. I i 

I i I 

i- Distance from office I I 

I of BEO - 4 Kms. i 

: I I 

I- Pucca Road links the I I 

I village with ! i 

I Faridabad. I I 

I I I 

I- State buses ply on i - Bus service is I- Communication links 

i the road. I erratic and I need to be perked up 

I ! Irregular. I especially road ways. 

I I I 

I ! I 

I- Total area of t i 

I village is 327 I I 

I hectares, out of I I 

! which is 70 hectares I I 

I is unirrigated. i I 

I I I 

I- Land is fertile, the I I 

I rabi crops being I I 

I wheat and mustard. I I 

I major crop is wheat. ! I 


1“ Total number of I I 

I households is 166 I ! 

I <1981 census) I ! 

I ! ! 

I- Major communities I- Tension existed I 

I being GujJars, Jats, I between S.C. I 

! Harijans and Chamars.I villagers and others I 
I I ! 

I- Village inhabitants !- A major chunk of I- Motivation 

I are usually milk I school going I programmes need to 

1 sellers, landless I children belonged to I be introduced for 
I labourers and I non-attended I the children and 


OBSERVATION 1 INTERVENTION 

I 

I 

! 

I 
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agriculturists. 


- Village has one 
primary school which 
as co-sducational. 

It has one 'female 
teacher and three 
male teachers. The 
‘’school was unkempt 
with no boundary 
walls. It has a new 
building. Bifurcated 
two rooms is the 
total accomodation. 


1 category as they 
I assisted parents in 
I households 
I occupations. 

1 

I- The schedule caste 
! villagers complained 
I that their children 
I were beaten up by 
I the teachers. This 
i community is not in 
i favour of their 
I children being sent 
I to school. No 
I attendance 
I scholarships or free 
I uniform is being 
I given to S-C. 

I students, they said. 


I 


I their parents. 


!“ Teachers in the 
school , should be 
I reoriented by a 
I trainning programme, 
i The school premisag 
! should be improved. 

I Furniture visible 
I was dilapidated and 
1 should be repaired. 

I Register was also 
I not maintained. For 
I all this, teachers 
I need intense 
! motivation. The 
I financial aid, free 
1 uniforms and books 
! made available for 
I the Harijan students 
! should reach them 
I without obstruction 
! and on time. 


Class, room Practices 

- Bifurcated two rooms were the total accomodation for the 
1 school. The were just one female and Z male teachers. The 
furniture visible was dilapidated. The teachers need 
I reorientation by a training programme. The students were 
repeating the table alone. 


ENROLMENT TABLES 


1993 DIFFERENCE 


1 ———— 

{CLASS 

B 

S 

T 

B 

G 

T 

B 

G 

T 

il 

25 

16 

41 

16 

20 

36 

-9 

+4 

-5 

III 

21 

2B 

49 

2S 

16 

41 

+4 

-12 

-B 

1 in 

20 

9 

29 

17 

27 

44 

-3 

+ 1B 

+15 

1IV 

19 

4 

23 

20 

9 

29 

+ 1 

+5 

+6 

IV 

24 

19 

43 

21 

4 

23 

-3 

-15 

-IB 
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Reasons for Non-Enrolment 


- Parents do not understand the importance of 
education for the girls. They feel that 
education imparted in the school has not 
much relevance to the economic welfare of 
the girls. 

- The girls share household work with mothers 
and care of the live stock takes most of 
their time. 

- Birls stay back at home to look after their 
younger brothers and sisters to enable their 
mother to take care of household chores or 
work outside the home to contribute to the 
household economy. 


Efforts may be made 
in the direction of 
reducing the 
drudgery in their 
household tasks. 
Though major part of 
the live stock care 
IS done by women and 
girls yet no efforts 
have been made to 
train them In skills 
of animal husbandry. 
This aspect needs 
attention of the 
policy planners. 


- Creche, Anganwadies 
need to be 
established in the 
village. The timings 
of the institutions 
should be 
co-ordinated with 
the school timings. 

Reasons for Drop out s- 


- The tradition of early marriage of the girls 
in instrumental in discontinuity of 
education for the girls. 

- Non availability of the high school in the 
village appears the mnin cause of not 
continuing studies of the girls after Bth 
class 


- Media campaigns on 
dangers of early 
marriage of girls 
may be stepped up. 
The school should be 
upgraded to high 
school. 

Parental education & 
community awareness 
about the advantages 
of girls education 
needs to be given 
importance. 
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VILLAGE PROFILE 


ARUA 


, I 

r^NAMrAWrOESCRIPTION i OBSERVATION 1 INTERVENTION , 

i =»«a=t«-=.-^==«===«»==*= I 


1 

1 Vi11 age - Arua i 

! I 

I Block - Ballabhgarh 1 
i 1 

IDistt - Faridabad I 
I * 

I- Distance -from of-fice I 
I of DPEO - 20 Krtis. i 

! ' 
I- Distance from office ! 
I of DED - 15 KfltS. ! 


• Pucca Road links 
village with 
Faridabad. 

1 

!- State buses ply on 
I the road. 

1 

! 

I 

I- Total area of 
I village is 447 
I hectares, 

I Unirrigated land is 
I 63 hectares. 

I 

I 

I- Land is fertile. 

I Major crop is wheat. 
I (River Yamuna flows 
I near the villge) 


I 


I ' 

I- Irregular bus service!- Bub service need to 
I I be regularised 

I I keeping in view the 

i 1 school timings. 


■- Total households I 
I are 350 Population is! 
I approximately 2900. I 
I 1 


I- Social composition I 

I consists of Thakurs, ! 

I Brahmins, Kumhars, I 

I Han Jans, Bairagis I 


Sanitary conditions I 
were unhygienic in I 
the village. Cowdung 1 
is lying in ! 
unehalthy heaps all I 
around the village. I 


The relation between I 
the lower and the I 
higher castes were I 
noticed to be I 


Health and hygiene 
consciousness to be 
promoted. Cowdung 
can be accumulated 
at one place and 
utilised for 
generation biogas. 


1 

I 

I 

I 

1 


I 
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and Gadariyas. 


j- Agriculture, dairy { 

I •farming and pottery I 
I are main occupations.I 
I I 
I- School in the I 
I village is upto i 
I middle level with co I 
I education I 
I •facilities. A ! 

I private English i 
I medium school is I 
I also situated in the I 
I village. I 


unfriendly. Two 
cases of child 
marriage were also 
noticedi. 


t 

I 

I 

I 

School did not have I- 
a neat surrounding. ' 
The children were { 
sitting on the dusty ! 
ground. I- 

I 

I 

The moneyed class in I 
the village ! 

preferred to send I- 
their children to I 
the English Meduum I 
private school. I 


I 


I 


Boundary wall needs I 
to be built up I 
immediately. I 

School building and I 
compound needs to be I 
spruced up. I 

The standard of I 
teaching should 1 
improve. I 

An orientation I 
programme is needed ! 
for teachers. I 


I Class Room Practices 

I 

I 

lARUA B The children were sitting on dusty ground and were being taught 
Iby the conventional methods. The school was not in a very good 
Icondition. The teachers need a orientation programme. 


I ENROLMENT TABLE! 


I 

I 

I 

1 

[ 

I 

{ 

I 

I 


1992 t993 DIFFERENCE 


1 CLASS 

B 

G 

T 

B 

G 

T 

B 

e 

T 

II 

24 

11 

35 

30 

14 

44 

+6 

+3 

+<P 

III 

25 

8 

33 

20 

8 

23 

-5 

0 

-5 

IIII 

16 

7 

23 

23 

5 

28 

+7 

-2 

+5 

IIV 

20 

21 

41 

15 

17 

32 


-4 

-9 

1 

IV 

1 

1 

1 

14 

IS 

32 

14 

21 

35 

0 

-3 

+3 


! 

t 


1 


Reasons for NoiT“Enrolment 


82 











- Harijan children were 
not getting 
incentives. 


- Poverty in the 

village population o-F 
the Harijans and 
Backward classes. 


Reasons -for Drop out i - 


Poverty among Harijans. 


The children could read 
long poems and songs. 


- Parents were 
willing to enrol 
the children in 
the school, 
provided these 
obstacles were 
removed. 


■fluently and recite 


- Proper monitoring Qt 
the welfare scheme^ 
IS the need of the 
hour. 


■“ That discontinuity 
in the studies 
results in loss of 
intrest of the 
girls in the 
studies, should be 
brought home to 
mothers, 

~ Make education cost 
free. It was 
observed that some 
non-tution cost was 
being collected from 
students. This cost 
should be levied 
because it becomes 
deterrent. 

- Immediate steps may 
be made to fill up 
the vacant posts. 

-• The available 

teaching aids should 
be effectively used 
to develop proper 
concepts in the 
students. 


The girls often acompany -mothers to the 
parental home (mothers). This results in 
discontinuity in their studies. 


The posts of Science, Mathematics and 
English teachers are vacant. 


The available science kit and tape recorder 
was not being used by the teachers. 


~ Contribution of teachers 


was visible in 


-■ Physical Training 



protnoting indigeneous 
kho-kho. 


games a-f kabaddi $< 


Instructor should be 
posted in the school. 


Girls demonstrated a kabaddi match. 


- Ef-forts may be made 
to develop this type 
of environment in 
other schools too. 


It was surprising to note that almost all - Corporal punishment 
teachers in the school were holding battons of any kind needs to 
in their hands while teaching in the class. be eliminated. 


A couple of drop out children replied that 
they did not go to school as teacher used 
to beat them. 


- The teachers should 
make efforts to 
develop congenial 
atmosphere in the 
school. 


Parents preferred to send their children to 
an English medium school. 
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peSCRlPTIQN I 
^^fft^UBSSsi^misssasss | : 


-stt f^'a ^ » 

^#»ieupur 1 

|J>' « 

!QP* •' 

ffarldabad | 

J 

[c6 -front of-fice ! 
21 Kme. ; 

I 

•from of-fice I 
- 4 Kms. 1 


a*=*=#s:=i«ca* *.iaiB!*a 5H( os B 
VILLAGE PROFILE 


FAIZUPUR 


l»l 


* ** ffl — as Baa a B es! sai IB B aa sa B jBjsg B1 

QB3ERVATI0N 

"“=~®==!a==!*s!e=tBaaiesBj=i=; 


=BGSsscas3sKe. 


'Saa I SMSS3S&SB 


intervention 1 


smcBScaoiB! 




Road links the I 
with j 

r^atoBd- i 


s buses ply on 
l%ad. 


Jdtal area of 
I'VUlage Is 349 
^fiectares, about 190 
hectares is 
uni rrigated. 


I- 


Tc > 

Though a bus stop is !• 
situated very near | 
the village, bus i 
services are erratic .1 


Bus services to be | 
regularised with morej 
buses and higher | 
frequency, j 


Land is fertile and ! 
crops such as Wheat I 
and Bajra are grown. I 

I 

Total number of ; 
households is * 
approximately 75 and ! 
population IS about I 
5S0. 1 


Major communities 
inhabiting Faizupur 
are Bujjars and 
Han jans. 


I- 


I 


All the inhabitants 
contacted were 
unaware of the 
importance of 
educating children 
and marrying them at 
the right age. A 
case of child 


I 

I I 

\ 


/- Awareness generation I 
! programmes are must i 
I for villagers as I 
! lots of households I 
' had a number of I 
i 'drop outs' and I 
' 'never attended' I 
i children with no I 
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1 


I- Major occupation are 
I mllt< selling and 
I farming. In a number 
j of houBBholds, men 
I were working in 
! factories in nearby 
I towns. Some also 
I owned vendor stalls. 

t 

I 

I- In the village 
I electricity is 
I available for 
! agricultural use. 

I 

i- The village has a 
I single teacher 
1 Primary School. Girl 
1 enrolment is very 
I low. 


! 


I 

I- Only two rooms have 
I been provided. 

1 

I- The building is in 
I bad shape. 

I- No Black Board 
I outside where 
I classes were 
I being held. 

I- The school has 
I boundary wall and 
I toilet facilities. 


I 

I 

I 


! marriage was also 
I noted. 


I 

I- As the village is in 
1 the interior of 
I Ballabhgarh and is 
! not well connected 
! to the Distt. H. Q. 

I or Block H. Q. 's or 
I any other nearby 
{ village having a 
I middle or high 
i school« parents were 
I thus unwilling to 
1 send daughters to 
I school. 


I 


l~ The building 
! requires repairs. 


I- Mahipal singh, 

1 Sarpanch said that 
! he would get all the 
I girls enrolled, 

1 provided 


I justification as 
! wel1. 


- The village needs a 
middle school and 
female teachers 
attract girls. More 
over N.F.E. Centres 
are a dire need as i 
"over age“ girls and 
boys showed keen 
interest in 
attending classes if 
they are adjusted 
with their timings 
for work. 


- Immediate steps may 
be taken to repair 
the building. 


- Teachers may be 
posted as per norms 
of the education 
department. 


I- Case studies of some 
i girls from the 
I village indicates 
I that the village 
i girls are quite 
I enterprising and 







I they can be picked 
! up for teaching if 
I trained. 


ENROLMENT TABLE: 

1992 


1993 



DIFFERENCE 



: — 

1 CLASS 

B 

B 

T I 

B 

6 

T 

1 

1 

1 

B 

6 

T 

— 

1 

! I 

7 

5 

12 1 

10 

B 

18 

1 

» 

1 

+3 

+3 

+6 


) 

III 

13 

6 

1 

19 ! 

7 

4 

11 

1 

1 

! 

-6 

-2 

-a 


III! 

7 

5 

1 

12 1 

14 

7 

21 

1 

1 

1 

+7 

+2 

+9 


1 

!1V 

14 

5 

1 

19 1 

10 

3 

13 

1 

1 

1 

-4 

-2 

-6 


1 

IV 

1 

1 

1 . _ 

12 

5 

1 

17 1 

1 

S 

5 

13 

1 

1 

1 

-4 

0 

-4 



REASONS FOR NON-ENROLMENT 


- Poverty among the 
Harijans. 

- Involvement of the 
girls in agricultural 
pureuits. 


- Make education cost 
free. 

- Mass media should 
help in making 
parents aware of 
the value of 
education in the 
lives of their 
daughters. 


- Lack of awareness 
among the community 
members about the 
utility of education. 

Drop out 


- No Middle School in 
the village. 


“ Tradition of early 


- Parents unwilling to 
send their daughters 
to other village for 
studies. 


Emsting Primary 
School may be 
upgraded. 


Sarpanch should be 
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-iage of girls 


sensitized to evils 
of early marriage of 
girls and motivated 
to convince parents 
against performance 
of early marriage. 
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VILLAGE PROFILE VILLAGE : DHAUJ \ 

a=!=sos=c*:iB S5=I====»==»=! 

NAME AND DESCRIPTION I OBSERVATION I INTERVENTION I 

ss!»eMS!B5==s=!«5-j:==ss==»=='== I !a=B«!aia=te=is=s=s!i!=»sss=— «=“■=*= I B"=s=«ss=i!=«=>B=:asB=sss4aBaaBoai 


Village - Dhauj ' 

I 

Block - Ballabhgarh I 

I I 

I I 

Distt - Faridabad 1 

I 

- Distance from o-f-flce 1 

of DPEO - 15 Kms. I 

I 

I 

1“ Distance from office I 
of DEO - 10 Kms. I 

I I 

- Pucca Road links 1 

I village Mlth I 

Faridabad. i 


- State bases ply on I 
the road. I 


I 

“ Total area of 
village is 1,012 
hectares, out of 
which 490 hectares 
is unirrigated. 

1 

- Land is ferti1e. 

I Major crops grown 
are wheat and 
t Bajra. Stone 
quarries are 
! situated here. 


- The total number of I 
households are 3000. I 
Total population is i 
10000 

I 

I- Eighty percent of ! 
the population is of I 


There is regular and I 
frequent bus service i 
from Faridabad and ! 
Ballabhgarh. Being I 
on mam road, the I 
village is well I 
served by transport. 1 


I 

I 


I 


I 

I 

I 

Muslims and I 

non-Muslims were not I 
eager to send their i 
daughters to school 1 
as girls school was i 
in a seriously I 

handicapped I 
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I Muslims and twenty I 

percent of scheduled I 

j castes. I 

I 

I 

, I 

Major occupation in I 

j the village are I 

fflining, farming and 1 

I other commercial I 

activities. ! 

I 

I I 

- Electricity is ! 

available for I 

agriculture use. I 


situation with a I 
single teacher and i 
the two 1 
non-residents were I 
the only workers for ! 
school• It had no I 
building worth ! 
calling it a school. I 
The boys primary I 
school was even i 
worse than that, I 
surrounded by drains I 
and filth, children I 
were squatting, I 
quarrelling and I 
constantly moving I 
abount despite the I 
presence of the I 
teacher. I 


I 

I 

I 

I 

I 

J 


I 

I 

1 

1 


- There is a Mahila I 
Mandal. ! 

1 


I 

' I 

- There is one ! 

I Government High ! 

School. There is a ! 

! separate school for ! 
girls with a single I 
teacher at the ! 

primary level. I 


1 

I 


I 


i 


The village is 
covered by Mewat 
Development 
Corporation. 

Ther is a privately 
run primary school 
with 75 children out 
of which 25 were 
girls. 


I- Mahila Mandal should ! 

I be energised with I 
I income generating I 
I programme for women. I 
) i 
I- School structure I 
I should be improved. I 
I A more spacious I 
I building is needed I 
I with a play ground. I 
1 1 
I- More female teachers I 
I should be recruited I 
i to encourage Muslim ! 

! girls to come to ! 
I school. ! 

I I 
!- Boys school having I 
I four sections for I 
I each class should be I 
I made more congenial I 
I and a respectable I 
! institution. I 
! i 
I I 


I 

I 

I 
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The village had a primary and a high school. The primary school had 
just one teacher. The students did not seem disciplined and teacher 
was unable to control them. 

Reasons -for Non-Enrolment 


The villagers are not satisfied with the 
performance of the school teachers. So they 
resist sending their children to school. 

The teachers arrive in the school late and 
also leave early. 


I- Village Education 
! Committee is the 
! answer to these 
I problems. 


The girls' school is having irregular days 
and hours of teaching because it is a single 
teacher school. 

In the existing economy and technology of 
the village, there is no room for liberal 
education. 


The Sarpanch is keen that all the children 
should get enrolled so as to complete 
elementary education. 


He is confident that about 500 girls will 
join the school, if adequate provision of 
teachers and other facilities are made 
available. 


I 

1 

I 

i“ Vocational, 

I technicals 
I diversified 
1 education at the 
I senior level would 
I improve the 
I preception of the 
I villagers regarding 
I utility of education 
! at the primary level, 

t 

I 

I- Enrolment drive that 
I is likely to be 
! taken up In Harayana 
I should associate 
I experts from Deptt. 

I of Women Students. 

I The experts shall 
I help attending 
I special educational 
! problems of girls in 
I the VI11 age. 
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VILLAGE PROFILE VILLAGE >SALIHERA I 


^gBsaa^ss^asBSsas^ssaesaa^ssassa&s^sasasassaBnessjsasi&sBtBsassss;: 

name and description I OBSERVATION 

saiESSECssasssssssssas: j BnaasBaaaaaaassasBSaasra 

I 

1 

I 

i/ll I age - Sallhera I 

I 

1 

Block “ Nuh ! 

I 

i 

Bistt " Gurgaon I 

! 

- Distance from office i 

of DPEQ - 4 Km. 1 

I 

I 

■ Distance from office 1 
of DED - Km. ! 

I 

I 

- Pucca Road links the ! 

village with i 

Faridabad. * 


BBSSSSSBBSB3SBSSSS;SS8a8n;SSSBStt { 

INTERVENTION I 

ss8a:ssssaaiiftBaB8Cs8B8ASBfiss;8 j 

1 

I 


I 


I 


I 

I 

I 

I 


- state buses ply on )- 
the road. I 


- Total number of 
HouseholdsI 
350 - 400 

Some Harijans, 
Chamars, Balmiki, 
and Gadadla, rest 
are Muslims. 


Land is fertile but 
rainfed only. Major I 
crops are Wheat and ! 
Bajra. I 


Irregular bus servicel- 

I 

I 
( 

i I 

} I 

I ! 

I I 

I t 


!- The villagers were I 
I quite inhospitable I 
1 and non-welcoming, I 
t perhaps due to I 

! recent happening in ! 
I the area. They I 

i seemed suspicious of ! 
! the researchers I 

I intent. I 

I I 

I t 

I- Although Muslim, but I 
I there is no Pardha / 1 
I Burkha amongst the ! 
i females. I 

I 
I 

I 
I 

I 
I 


State buses should i 
be made regular so j 
that children can go I 
to Firozpur (Namak) 1 
to attend Middle/ I 
High School. ! 


I 


» 


92 




\~ Hajor occupation I 

j are cattle rearing I 
I and farming. I 

i ' ■ * 

1 — T'here are 2 primary I 
I schtools. The school i 
! had no boundary wall I 
1 and no drinking I 

1 water. The two I 

1 ^ schools were 1 

i' situated around one 
t compound only. There I 
{ are four male 
1 teachers. ' 


- There were three 

centres of Anganwadi. 


- The villagers showed !■ 
keen interest in 1 

having urdu teacher I 
in the school. 1 

flnother necessity is i 
the recruitment of I 
female teacher, more I 
so to motivate girls t 
from Muslim families i 
to come to school. I 
The condition of the I 
school was bad due I 
I to the absence of • 
any door or gate I 
I enclosing the school I 
building, villagers 1 
I often defecated in ! 

the school premises. I 
I * 

!- Allah Khan Patwar! I 
1 was of the opinion I 
I that if Urdu is I 

I introduced then most I 
I of the girls would I 
I be persuaded to come I 
I and join. > 


- The two primary I I 

schools were I • 

situated around one I 

compound. The rooms ! I 

were such that they I 

could not be used. ! I 

Facilities like I 

black board etc. I 

were not enough. The I 

few student who came ! 

to school were happy 1 
and were taught by ! 
conventional I 

methods. The { 

teachers seemed I 

interested and keen I 
I to teach the I 

students. And there I 
I were no female I 


A middle school 40^ 
girls is needed. i 


- The villagers I 

requirements as I 
regards female I 

teacher and urdu | 

teacher could be I 

made to encourage | 

added enrolment, | 

- The school building | 
needs improvements. | 


- This needs 1 

intervention by I 
Haryana education I 
Board. It IS I 

suggested that I 

services of a local I 
urdu knowing person 1 
may be obtained and I 
associated with a I 
primary teacher. 1 
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teacher in the schooli 


I 

1 

I 


enrolment TABLE! 

1992 



1993 


DIFFERENCE 


CLASS 

B 

Q 

T 

B 

Q 

T 

B 

G 

T 

I 

27 

11 

38 

25 

7 

32 

-2 

“4 

-6 

II 

24 

6 

30 

20 

8 

28 

-4 

+2 


in 

21 

5 

26 

24 

5 

29 


NIL 

+Z 

IV 

9 

3 

12 

15 

2 

17 


-1 

■^5 

V 

14 

Nil 

14 

6 

1 

7 

-8 

+ 1 

-7 


Reasons ior Drop Out i 


- Salihera has two primary schools. The middle school is in 
Firozpur <Namal^3 Girls are usually not sent to Firozpur 
(Namak) to attend middle school and thus lose out on 
•further education. 

- Attendants and general scholarship is needed to attract more 
enrolment specially -from poverty groups. 

- Recruitment o-f -female teacher would encourage the retainment o-f 
girls, even a-fter they attain maturity. 


Reasons -for Non-enrolment : 


- Recruitment of urdu teacher would motivate the villagers 
their wards to school. 

“ Income generating activities, will also attract children 


to send 

to school. 


94 






VILLAQE PROFILE 

g< —jgp.—•^ss--c5asas@iBSSBSssasBS«aas5sssBJ(sa*sssfStf 

NAME AND DESCRIPTION I OBSERVATION 

st-ssESBBSsaistssessaBassas I »=BaB=BBBBBB»a=*s*a=a 


Village - Khedla 

Block - Nuh 

Oistt - Surgaon 

- Distance from office 

of DPEO - 4 Kma. 

~ Distance from office 
of DEO - Kms 

- Pucca Road links the 
VIllage with 
Faridabad. 

- State buses ply on 
the roadi 


- Wheat & Bajra were 
the main crops. 


- The village had 
! around 350 

households. Approx, 
population was 2000. 


“ The population 

consisted of Hindus 
<Badais, Jats E< 
Bhangis) and 
Muslims, Mev, 
Oadadia, Khatik, 
Punjabis were’ the 
other castes. 

- There is a primary & 
middle school. There 
are two teachers 


I 


I 


i- Bus services is 
i most irregular. 

I Teachers commute 
I from Nuh. 

I 

I 

I 

I 

I 

I 

1 

1 - The phenomena of 
I early marriage was 
! noticed over here. 


I- Meos did not send 
! girls to school 
I before 1973. 

I 

1 

I 

I 

I 


I 


VILLABE : KHEDLA 


INTERVENTION , 

=OEinBEEB.B:Bstaaa I 


!- State bus service | 
! needs to regularised.! 


I- Awareness generation I 
I programme like L.ok I 
I Jumbish is a must. I 
I I 

1- Age for addmission ! 
! should be controlled I 
! and girls should be I 
I admitted as early as I 
I possible so that i 
I they can complete I 
! middle school. I 

I I 

I I 

I- Lady staff is a must I 

I for a middle school. I 

I I 


> 

I 

I 


I- Physical training I 
! instructor and * 

I provision of mid-day I 
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(■femal es) > 


I- There Mas a primary 
I and middle school. 

! The students were 
! sitting in rows and 
! reading silently. 

! The teachers were 
I interested and keen 
! to teach the 
{ students. 


meal, separate girls I 
middle school is I 
needed. I 

I 


I 


enrolment tables 

1992 



1993 


DIFFERENCE 


1 ■ 

(CLASS 

B 

G 

t 

B 

G 

T 

B 

6 

r 

1 

I 

- 

34 

34 

- 

- 

- 

- 

- 

- 

II 

- 

20 

20 

- 

- 

- 

- 

- 

- 

III 

- 

15 

15 

- 

- 

- 

- 

- 

- 

IV 

- 

17 

17 

- 

- 


- 

- 

- 

V 

- 

9 

9 

- 

- 

- 

- 

- 

- 

VI 

- 

6 - 

6 

- 

8 

8 

- 

+2 

+2 

IVII 

» 

- 

6 

i> 

- 

6 

6 

- 

NIL 

NIL 

IVIIl 

1 

1 


4 

4 

- 

6 

6 

- 

+2 

-♦-2 


Reasons -for Drop Out i 


- One o-f the major reaons for drop out, especially in 
the case o-f girls, was the phenomena o-f child 
marriage. 

- Late admission o-f girls should be controlled. As most o-f 
the girls are admitted late, in the school, early education 
IS hardly completed, before they are withdrawn from 
schooling, due to achieving maturity. Therefore, there is 
no middle education in such cases. 
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VILLAGE PROFILE VILLAGE s TEEK 


description I OBSERVATION I INTERVENTION 

- 1 --- 

. I I 

I Village - Teek I > 

' ‘ 

I Block - Pundn 1 

I I * 

I Distt - Kaithal I I 

I ! • 

! - Distance from i i 

I of-fice of DPEO - 12 I < 

I Km. i * 

I - Distance from I * 

1 office of BEQ - B I I 

I Km, i • 

I I ! 

I Main road at 1/2 Km.}- Frequent Bus service I 
I separated by the I but most of the long I 

I railway track. ! distance buses do not I 

I i stop in the village. ! 

I - Area I ) 

I I I 

! - Land - A large I I 

I village. I I 

I I Crops are Wheat, I ) 

^ I Barsain, Jeera , ! I 

I Sugarcane. I I 

I I I 

I - Population : 1- There was a notice- ) 

} 850 households. I -able caste tensions I 

! Consists of Pandits,I in the village. I 

I Gujjars, QBCS, JatI I 

1 Charwahas, Haryanvi.I ! 

! I • 

I I > 

I An Anganwadi & I- ANM was found to I 

I Balwadi are present 1 be residing at the I 

! in the village. I centre. She doss not I 

! I go back to city. 1 

I - Health centre near I ! 

} the village on the I } 

I mam road. I I 

! I ! 

I - Model Primary I- The school I- These folk tunes 

! school eMsiste along I has a large campus I can be utilised for 

I with the high school.} drawn out of acres of I giving, more useful 
! All the teachers live! land, income from I messages regarding 
I in the city. There I which is utilised for! gender equality. 

I are many educated } the upkeep of the I 

! girls in the village.I school. Boundary I 
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- Teachers indicated 
that all the children 
are in the school 
according to their ! 
survey. 


Under the scheme 
o-f School Adoption 
the school has been 
picked up by DPEO / 
BEQ for Lipgradation 
of the facilities. 


wall, fresh flowing 1 
water and huge span I 
of land, make the I 
school neat and clean I 
as compared to the I 
village which is full I 
of filth of cow-dung I 
mixed with flowing I 
water. I 

I 

It was found that I 
50-60 H/H of Dhes ! 

I <S.C.) who makes super I 
were totally unaware I 
of any such drive and I 
some expressed I 

1 ignorance about the ! 

existence of the I 

I school, only boy from I 
these H/H was 1 

I attending the High ! 

School 8( was getting I 
i married the same day. I 

I 

I 

I - Although a good I 
number of girls were ! 

I in the school, the ! 

number of the girls I 
i outside the school was! 

equally large. Further! 

! education of girls did! 

I not appear to carry I 
I much weight with the I 
I landed castes and I 

I families. On the other I 
I hand, Kumhars (B.C.) I 
I appeared very keen at I 
I educating their girls 1 
i and getting them I 

I trained in income I 
I generating skills. I 
I They were no longer I 
I making pottery but I 
I had taken to I 

! transportation by 1 

1 horse-carts. I 

i I 

I- System of Pali I 
I exists, one such boy I 
I had discontinued I 

1 school to work in an I 
! affluent house at a I 
I salary Rs. 2000/- per I 
I annum. ! 


J.B.T. centre was 
17 Kms. away and the 
admissions are made on 
merit which works in 
favour of urban girls. 
For some times, quota 
for rural girls in 
TTIS may be necessary. 
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The school 
understa-ffed. 


The school has a 
part time Sa-fai 
Karamchari. 


I- Teacher -for class-I I 
I had to handle 92 I 
I children 30 pre school I 
I toddlers who insist on I 
I coming to school. Bhe I 
I was wielding a chadi I 
I and was still able to I 
I help children memorize I 
I numbers. She was also I 
I commuting daily from I 
I Kaithal. Even the High I 
I school teacher's I 
I especially women, were! 

I all commuting from I 
I Kaithal and had no I 
I idea about any aspect I 
i of the village life. i 
I Male teachers even I 
I though from other I 
! villages, however had I 
I a good grasp of the ! 

I local set up. I 


Rural women 
teacher b have to be 
groomed for healthy 
school ~ community 
interaction. 


The Safai Karamcharil 
should be replaced by J 
a Safai Karamchari cumi 
Chowkidar on part tmel 
basis in every Primary! 
school . I 


- The village had a Primary, Middle and a High School. The 
Primary School was very well kept. The classrooms were bright and 
sunlit which had quotation painted on the wall, put it was 
observed that a single female teacher was handling 92 children 
plus 30 Pre-school toddlers and was using a cane. 
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ENROLMENT 

TABLE 





1 

1 

:labs ! 

1 

1 


1992 

! 


1993 

\ 

DIFFERENCE 


6 

Q 

T i 

B 

G 

T i 

B 

G 

T i 

1 

I 1 

66 

42 

( 

108 1 

1 

57 

35 

1 

1 

92 1 

-9 

-7 

-16 1 

1 

II \ 

45 

33 

78 1 

1 

58 

44 

f 

102 1 

13 

11 

24 1 

] 

111 i 

36 

25 

61 \ 

1 

42 

34 

76 t 

1 

6 

9 

15 1 

IV 1 

48 

24 

72 1 

1 

32 

27 

1 

59 I 

-16 

3 

-13 1 

1 

V * 

1 

1 

27 

10 

37 1 

1 

1 

45 

21 

66 i 

1 

\ 

18 

11 

29 1 


Jeasans -for Nan-enrolment a- 

□ne 'family which lived right opposite the school was not aware o-f 
any educational facility available to themi 

ieasons for Drop-out a- 

■ Parents could not afford to keep children in school in school due 
to poverty. Teachers used to beat the children, had an indifferent 
attitude towards children. 
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DESCRIPTION 


Village - Ravanhera 

Block - Pundri 

Distt - Kaithal 

Distance -froni 
D-ffice of DPEO - 21 
Kme. 

Distance from 
office of BED - 9 
Kme. 


Road is not 
the mam one. It is 
B Kms. from main 
road. 

- Area 

- Land 

' Population - 

S/C Chamar - 80 
households• 

There is a 
Hahila Mandal■ 

- A three room 
primary school with 
2 teachers. 


VILLABE PROFILE 


OBSERVATION 


I 

1 

I 


I 

I 


I 

I 


I 

I 


I- The teachers have 
iexcel lent workers and 
lhad complete rapport 
'with the community. In 
Ifact, on request of 
I the Head Teacher was 
I cancelled. 

I The village presented 
!a remarkable community 
I solidarity and very 
ideep commitment to 
I education. The 
ivillagers being 
I landless appreciated 
I the utility of 
I education and training 
iin economic skills. 


VILLA0E J RAVANHERA i 

_ 1 

1 INTERVENTION 


I 


I I 

t I 

I I 

I I 

I I 

I I 


1- Community is I 

i forward looking and ml 
I total collaboration I 
i with the teachers. ' 


I 
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{All c:^^ilclre^^ o-f t.he 
t va 11 aQS «ver-e in the 
I school and there mss 
I no evidence o-f gender 
! descritni nation. All 

• girls o-f the relevant 
'age group in the 
{village had passed 
•primary school and 
•'Mere eager to continue 
■education and receive 
•training in some 
{skills. (*{ore than 2S 
{girls Mere 5th 

{standard pass and 
•about 15 had gone upto 
■class Sth• There were 
{Graduates -from Kaithal 
land Mere unemployed. 

1 HoMever , some o-f ten 
{Mere doing excellent 

• social work by way o-f 
■teaching the school 
{children in the 

• evenings. 

{ 

I— The community is 
(very -forMard loo(<xnQ 
(and has been able to 
•bring tMO rooms and a 
!verandah upto the 
{plinth level entirely 
{through their own 
{resources. They have 
{used sixty -five 
{thousand bricks -from 
{the Malba o-f an old 
{chopalghar and in 
{addition have made 
•hard bricks and baked 
{them an improvised 
(bhatti 'b Mith cow—dung 
{cakes. The villagers 
{have been adequately 
{rewarded as the school 
{is likely to receive 
{Rs. 1.5 lakhs -for 
(repair and renovation- 
{The school will have 
{eight rooms in all 
{finally. The villagers 
(expressed the need to 
1 upgrade this primary 
'school to a middle 


The school must be 
upgraded at the 
ear1 a est. 
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I 


I 


I 

I 

I 

i 

1 


1 

i 

I 

1 

t 

I 

I 


I 

I 

I 

I 

! 

1 


The present and 
the Ex-panch both 
expressed the need of 
a separate Panchayat 
for the village. 


- Balwadi was working. 


!school. 

I 

!- Their grievance was 
I that the present Gram 
IPanchayat consists of 
!2 other villages in 
laddition to theirs, 

I where the upper caste 
ImeniberB and the 
Isarpanch nearly always 
!managed to complete 
I the quorom without 
I them and divert most 
I of the fund to their 
I own village. 

{According to the Ranch 
IRs. 32,000/- were 
{received for building 
land additional room in 
I their school. These 
{funds were diverted by 
I the Panchayat to 
{another village. 


I- This may be verified, 

I 

I 

» 

I 

I 


1 

I 


{- It has been working I- A regular Balwadi 

'without a teacher for (teacher may be posted, 

(a longtime. The Balwadi I 

ISahayak runs the place ! 

land was pleading for I 

{increase in her I 

{honorarium. I 


I 


I 


1 - Ravanhera - The forward looking village has a 3 rooms 

{ primary school. The rest was under construction. There was a 
i good report and harmony among teachers and villagers The 
{ villagers were progressive and wanted further education for 
{ their children. It was a example of an ideal school with 
I excellent teachers. The method of teaching was conven— tional. 

I 
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1 

1 

1 

1 

j 

ENROLLMENT TABLE 

■ M 

■ 







1 — 

1 

! CLASS 

1 

1 

1 

1992 

1 


1993 

1 


DIFFERENCE 











1 

r 

1 B 

0 

T 1 

B 

G 

T 1 

B 

G 

T 1 

1" 

1 

> 

t I 

; 19 

1 

7 

1 

26 1 

1 

21 

10 

1 

1 

31 ! 

1 

2 

3 

5 1 

1 n 

1 12 

1 

IB 

30 1 

1 

19 

7 

1 

26 1 

j 

7 

-11 

-4 ! 

1 

I III 

! 11 

I 

14 

25 1 

1 

17 

21 

1 

36 i 

6 

7 

13 1 

1 IV 

! B 

1 

14 

22 1 

1 

10 

15 

1 

25 1 

2 

1 

3 1 

1 

1 V 

1 

1 

1 

I 5 

1 

1 

6 1 

1 

1 

6 

10 

16 1 

1 

» 

1 

9 

10 1 

-- I 


Reasons -for Drop-out i- 

- Middle school was -far away therefore parents did not want to send 
girl along in the bus. 

- Bus service was erratic, the buses did not stop at all stops 
especially at this village. 
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1 NAME AND DESCRIPTION 


I 

[Village - Ahmedpur 

[Block - Pundri 

[Diatt - Kaithal 

[- Distance •from office 
I of DPEO - 30 Km. 

I- Distance from office 
[ of BEO - 9 Km. 

[- Pucca Road 


[- Area 
I - Land 

[- Population - 150 
I householde. Mixed 
I population of 
I Harljanf Gadadla, 

! Balmikit Rajput 
[ (Kasav )5 Rode, 

I Rajput households 
[ are generally 
[ affluent, aware and 
[ were making an 
i effort to bring the 
I village up in the 
I district. 


OBSERVATION I 


1 

I 


I- Bus service is there [ 
I but the villagers I 
I complained that the [ 
[ drivers do not stop [ 

I the bus. [ 


I- General cleanliness I 
[ was of a high order. 

[ Sarpanch had 
I identified a common 
[ yard for installing 
I bio-gas plant. The 
I youth leaders were 
I active in getting 
[ funds & schemes for 
! their village. The 
I building for 
I Anganwadi and a 
[ creche was being 
I built under their 
[ supervision. One of 
[ the Ranches is a 
I youth leader who 
[ leads the district 
[ NYK Nranch and is 
[ very active in 
I village 
[ development. 

[ However, some of our 
[ collegues reported 
[ the schedule caste 
[ had some difficulty 
I in sending their 


intervention 

5S ssssassesaiasssBiaiiBaamaaBBaB 


- General awareness on I 
health and hygiene I 
has to be promoted [ 
more consciously in I 
poverty groups, I 










I 


I 


!- Primafy school with 1 

three rooms, I 

boundary wall & I 

■fresh water. ! 

- Single teacher I 

school but by I 

deployment second i 

teacher has been I 

provided. I 

I 

- Middle school is 1- 

situated at a I 

distance 3 km by ! 

road, in the larger I 
village Hatina. The I 

present village I 

Ahmedpur is an I 

offshoot of Hatina. I 

! 

I 

I 

1 

I 

I 

I 

f 

I 

I 

1 

I 

I 

J 

I 

I 

- There is an Anganwadi I- 

in the village - I 

Daughter in law of I 
the Sarpanch is the I 
Anganwadi teacher. ! 


children to school I 
as the teacher I 
insisted that they I 
should be bathed and I 
cleaned. I 


I 


I 


As the crow flies, I 
the distance is less I 
than a Km and I 
children normally I 
walk through the I 
fields to the middle I 
school. However, ! 
when it rains, there I 
IS no other way but I 
to go by the main I 
road. Now a feature ! 
only for girls of I 
well-off families ! 
other parents find I 
it difficult to send I 
their wards. One I 
girl goes on cycle. I 


The village was a ! 
flutter with I 
excitement with the I 
arrival of a i 
graduate daughter in I 
law from Kurukshetra.I 
This girl was I 
studying in M.A. ’ 
<Previous) before I 
marriage and was in i 
proper ghoonghat. I 
The household is I 
very affluent with I 
car and other I 
modern gadges. ! 

I 
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“ There was a primary I 
school with two I 

teachers. The ' 

compound of school I 
was large, one ! 

corner of which was ! 
used for vegetable ! 
cultivation. Though I 
there ware only two I 
teachers, the i 

teachers seemed ! 

comfortable handling I 
the horde of I 

children. I 


ENROLMENT TABLEs 

1992 



1993 


DIFFERENCE 


CLASS 

B 

G 

T 

B 

G 

T 

B 

G 

T 

I 

28 

21 

49 

23 

26 

49 

-5 

+5 


11 

19 

8 

27 

26 

15 

41 

+7 

+7 

14 

III 

23 

12 

3S 

24 

9 

33 

+1 

-3 

-2 

IV 

ih 

9 

25 

22 

8 

30 

+6 

-1 

+5 

V 

11 

9 

20 

12 

9 

21 

+ 1 

NIL 

+l 


Reasons for Non-enrolment i 


- Poverty in case of Harijans. 

- Casteist feeling in school and village. 

- Teacher insisted on cleanliness, which was very difficult 
for children form poor families. 

- Fees was very high and poor people could not afford it. 
Reasons for Drop Out : 


- Fees was very high, the school wanted money every now and then. 
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SECTION VH s PERCEPTIONS OF PRACTITIONERS 


Over a two day workshop organised under the aegis of 
the Department of Women's Studies, N.C.E.R.T., New Delhi, 16 
District Primary Education Officers (DPEO's) gave us the benefit 
of their perceptions on the socio cultural and environmental 
contexts of primary schooling in Haryana. On the basis of their 
insights into grass roots reality, the DPEO's had the following 
suggestions for the promotion of girls schooling in the state. 

A. Suggestions To Create Demand For Primary Education 

1, The existing scheme for the provision of primary schools in 
all habitations to be speedily implemented. 

2. All schools, new or existing, to be equipped with prescribed 
physical infrastructure. 

3, Incentives in the form of stationery, uniforms, books, etc, to 
be provided to all girls irrespective of caste. Adequate funds to 
be allocated for this purpose. Regular monitoring imperative. 

4. The possibility of providing mid day refreshments to children 
to be explored. This may on the one hand help to nullify nutri¬ 
tional deficiencies which afflict children from disadvantaged 
homes, and on the other hand, work as an incentive enticing 
impoverished parents to enrol and retain their daughters in 
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school. 

5. Financial impositions in the form of tuition payments 
school and requests for donations by school authorities (such as 
donations to the Red Cross and other such aqencies) to be avoi^j. 
ed. These often negligible payments get to be seen as extortion 
and arouse resentment. As a result, the school is tainted by 
negative associations. 

6. Schools in rural areas to be staffed by women teachers commit¬ 
ted to the cause of the upliftment of girls. (Such teachers tend 

I 

to become role models for girls) • 

7. In localities where female enrolment and retention is low, 
frequent home visits by teachers to be encouraged. Parents to be 
helped to see the utility of education in a world where written 
transactions are critical, oral agreements not binding, and 
illiterates frequently duped, apart from being dependent on 
others for deciphering written information crucial for day to day 
transactions. 

Q. Anganwadis / Balwadis to be established in the vicinity of 
schools in order to prepare children for the formal system of 
education and to enthuse boys and girls to go for formal school¬ 
ing. 

9. Children to be trained to adhere to disciplinary norms so that 
they are prepared to follow school routines. 

10. Health needs of students to be properly taken care of by 
school functionaries. 

11. Mass media to be harnessed in order to make parents aware 
that education can have value for their girls. Posters depicting 


109 ' 



the utility of girls' schooling to be displayed at the Panchayat 
ShaP) the Health Centre^ Post Office, Marketing Centres and other 
places well frequented by village inhabitants. Strategies such as 
these would hopefully prompt parents to enrol their children in 
school and to see that the young ones remain there.' 


Messages To Improve Instructional Programme In Primary Schools. 

1. Te>;tboaks to be made available to students before the com¬ 
mencement of the academic session. 

2. Steps to be taken to inculcate the reading habit in children. 
Librarians to be recruited for primary schools, or if this is not 
feasible, the possibility of establishing class libraries to be 
explored. Study kits, containing selected reading material to be 
provided for each class. Teachers to take the help of students in 
keeping a record of the issue and return of loaned books. 

3. All sanctioned teacher posts to be filled before the commence¬ 
ment of academic sessions. Postings and transfers of teachers 
during academic sessions to be avoided as this disrupts academic 
functioning. 

4. Instruction to be pitched according to class specific needs. 
Most primary schools are subject to a shortage of teachers and as 
a consequence, in many instances, teachers group together stu¬ 
dents from different classes when imparting instruction. If the 
shortage of teachers is unlikely to be a thing of the past in the 
near future, teachers to be trained in techniques of multi grade 
teaching. 
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5. DIETS ta identify the problems faced by teachers uihen impart- 
iHQ instruction. Orientation programmes organised by DlETs to be 
geared to the needs of teachers. Procedures to facilitate closer 
communication between teachers and DIET personnel to be initiated 
so that teachers are able to more effectively avail of guidance. 
DIEX's to develop self learning material for teachers. 

6. The learning process in school to be made interesting for the 
recipients of school instruction. (Activity oriented teaching can 
prove helpful in generating this type of educational atmosphere), 

7. Tape recorders and science kits provided by the N.C.E.R.T. to 
be used by teachers as part of an agenda to instill the right 
concepts in children. (Currently, a majority of teachers do not 
use this material). 

e. Newly introduced schemes to be speedily Implemented. Such 
schemes to take practical shape and not remain on paper, 

9. Primary schools to have physical training instructors so that 
provision is made for the physical development of children during 
a vital growing period of their lives. 

10. Supervisory officers at the Block level to be provided with 
transport facilities so that transport availability bottlenecks 
are removed and the officers are able to frequently visit the 
schools of their blacks. 

^Gender Equality And The Empowerment Of Girls 
1. The community to be made aware of the far reaching adverse 
effects of gender bias in spheres pertaining to the emotional, 
educational and social development of girls. The power of the 
school to rectify the deplorable effects of gender bias to be 
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underscored. District Mass Media Officers to qo to the village 
and exhibit documentary films designed to inculcate the nation of 
gender equality. Teachers to contribute to gender awareness vis 
lectures, visuals, exhibitions, cultural programmes and the like. 

2. Pre service and in service training for teachers to be impart¬ 
ed such that trainees make conscious efforts to ensure that 
gender bias does not creep in as they communicate the content of 
school syllabi. At the beginning of an academic session, as they 
survey their villages, teachers to note down those customs and 
traditions through which gender bias is manifested in the homes 
of the villagers, and to subsequently convince the villagers of 
the wrongfulness of such beliefs and practices. All possible 
efforts to be made to eliminate gender bias at home, in the 
community and at school. Teachers to treat boys and girls alike, 
without favouring either. Male and female teachers to be courte¬ 
ous and considerate towards each other so that children can 
emulate their example. 

3. Via curriculum transaction, teachers to make efforts to rea¬ 
lise the parameters of the Empowerment Of Women (POA-1992). At 
school, teachers to miss no opportunity for generating self 
confidence, self reliance and self esteem in girls. Girls to be 
encouraged to assert their rights and motivated to participate in 
various school activities. Initiatives taken by girls to be 
invariably appreciated by teachers. 

4. Boys and girls to be assigned joint responsibility for manag¬ 
ing various activities, and encouraged to have mutual respect, 
help and cooperation amongst themselves. From the early years of 
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their lives, children to be taught to behave politely anil^ re¬ 
spectfully towards each other. Boys to be made to develop toler¬ 
ance for girls and to be encouraged to take cognisance of' the 
viewpoints of the latter. 
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SECTION VIII : MAJOR FINDINGS AND RECOMMENDATIONS 

The? study was conducrted in 3 1 vi llamas located in S low female 
literacy districts at Haryana, The villages were selected on the 
basjs af differences in papulation size as jt is well established 
that larger the papulation size, higher the availability of 
developmental infrastucture. 


Characteristics Of Villages Sampled 


District/ 
Village 

Number of 
Households 

Distance of 
<kms) From 

DPEO 

School 

BED 

Type 

Primary 

□f School 

Middle High 

KAITHAL 

Tesh 

850 

4 

a 

i 

10 1 

Ravanhera 

80 

10 

12 

1 

_ _ 

Ahmedpur 

150 

12 

4 

3 

_ _ 


GURSAOM 

Salihera 

400 

20 

15 

2 



Khedla 

350 

15 

10 

J 

1 

- 

Badshapur 

150 

23 

4 

3 

1 



FARIDABAD 
Dad as 1 a 

150 

4 

Mi. 


1 


Mu jheri 

166 

4 

- 

1 

- 

- 

ftrua 

350 

12 

8 

1 

1 

* 

Dh au j 

3000 

21 

9 

1 

- 

X 

Fa’zupur 

75 

30 

9 

1 




Note s Average Household Size ranged from h to 7 persons 

There was oversamplino done in district Fanriabad as 

the Mewat area to be surveyed in Gurgaon was relatively disturbed 
at the time of field work. In order to capture the varying nu¬ 
ances of education at Meo girls. Village Dhaui from district 
rariaataao was chosen. It may ne mentioned that Dhau,i orovided two 
t-inds of insightss 

it was a large sized village, 

'bi it was orimarily inhabited by Meos. 


114 







The study showed that larger villages were better equipped in 
terms of developmental and educational infrastructure such as 
Primary Health Care centre, Anganwadi ,High School etc. Smaller 
villages lil^e Salihera {Gurgaon), Mujhen (Faridabad) and Rawan- 
hera (Kaithal) did not have the above features and no middle or 
high schools were available in these villages. 

The villages not only varied in physical and geographical 
features, but also presented a panorama of cultural specifici¬ 
ties. The composition of the communities is given below village 
wises 


Major Communities In Sample Villages 


S. No. 

Village 

Name 

of Major 

Communities 

1 


I'eetr 

Pandit, Gujjar, OBC and 

Han jan 

2 


Ravanhera 

Chamar, Scheduled Caste 


3 


Ahmedpur 

Harijan, Rajput, Balmiki 


4 


Salihera 

Harijan, Chamar, Balmihi 

and Muslim 

5 


Rhedla 

Jats, Bhangij Muslim 


6 


Badshahpur 

Hujjar, Harijan 


7 


Dadasia 

Brahmin, Tyagi, Harijan, 

Jat, Muslim 

8 


Mujheri 

Sujjar, Jat, Harijan 


9 


Arua 

Thakur, Kumhar, Harijan 


10 


Dhauj 

Muslim, Scheduled Caste 


11 


Faizupur 

Gujjar, Harijan 







findings 
status of Women 

i) Haryana is an agriculturally advanced state with the second 
highest BNP per capita in the country. This was adequately re¬ 
flected in the sample villages, the substantial income differen¬ 
tials between the landless and the large agricultural land hold¬ 
ers notwithstanding. It js interesting to note that apart from 
signs of the green revolution, those of the white revolution were 
in evidence as well. Most households had milch animals such as 
COWS) buffaloes, and in some cases, goats. The number of cattle 
per household ranged from one to more than 25, with the larger 
llvestQc^ assets found especially in Kaithal and Faridabad- 
While contributing to prosperity, the animals were a major cause 
of poor hygiene, lack of cleanliness and poor sanitation, 
particularly in congested areas in the villages. To cite an 
instance, in Teet Village, even the Lambardar's (village head¬ 
man's) house could be approached only by treading cow dung slush. 
The Lambardar, proud owner of some t‘5 robust buffaloes, had 
housed his bovine stoct in a shed, where they stood with hordes 
of flies swarming about, oblivious to unsanitary environs which 
seemed litely to be a breeding ground not only for flies but for 
(Tiosquitoes as well. In the headman's household, most of the wort 
of animal care was done by womenfoll', with assistance from a 
young 'Pali' (Scheduled Caste) boy whose parents would be paid Rs 
2000 as his wages for the year. (The boy had left school to 
work). 
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11 )Ironically, the affluence which has come to rural Haryana has 
not commensurately enhanced the lifestyles or the quality of 
living of the people of the villages. Particularly shocking ig 
the abysmal status of women, obtaining regardless of the prosper¬ 
ity level of their households. The breeding of livestock as a 
commercial activity supplementing agriculture has tremendously 
increased the uiork load of women and girls who appear to be 
eternally immersed in the drudgery of domestic work and animal 
care. Many of the women interviewed, including those from the 
leading households, expressed deep resentment at the drudgery 
that was their lot. Holding forth on this theme, one of the women 
interviewed said s " Our lives are no better than those of 

animals. Our men have modern transport and access to outside 
world.They drink and squander away the resources of our house¬ 
holds, and continue to exploit us mercilessly. We do not want our 
daughters to suffer as we do. We want to send our girls to school 
so that their lot is better than ours". Ironical ly, thi s woman was 

taking work from a girl who was the daughter of one of their 

employees. 

iiilLow valuation of female life and low status of women in 

Haryana are amply borne out by many indicators such as a highly 
adverse sex ratio (women per thousand men), infant and child 
mortality that are higher among females than among males and 
higher rates of mortality among men than among women up to the 
age of 35, not to speak of wife beating and wife battering. A 
very aware grandfather in a sample locale had fchis telling com¬ 
mentary on how his society treats its women s " Nobody gives a 
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damn about uihat happens to girls. 0irls are like cattle. You 
untie them from one peg and tie them to another. Once married, 
even their parents forget their existence". 

ivlAlthough Mahila Mandals were reported to be in existence, 
these were usually headed by the Sarpanch's wife and were prac¬ 
tically non functional. Ulomen from weaker groups were neither 

members nor had any say in village affairs. With the 72nd and 

73rd Amendment of the Constitution, these women are likely to 
have a vote and a voice in the local bodies. the Panchayats. But 
do they have the education and the training for this new role 
Universal Provision: 

i) As noted by us elsewhere, Haryana has been able to universalise 
provision for primary education. The sample villages were all 
covered by a primary school. Upper Primary schools were 1.5 to 3 
kilometers away. 

ii) In villages with primary schools, for instance, in Ravanhera 

and Ahmedpur, a major demand of girls and their parents / guard¬ 
ians was that the local primary school be upgraded into a middle 

level scliool. In villages where there were no high schools, as in 
Dadasia, a similar demand was expressed, with girls and their 
parents saying that the local schools should be upgraded to high 
schools. 

Quality of Infrastructure; 

i)Due to large scale expansion of primary education, the state 
has not been able to enforce high physical infrastructure quali¬ 
ty. Exploratory visits bo several villages, including the vil¬ 
lages of the sample, showed that only a few village schools had 
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boundary uialis, a circumstance* which wais not conducive to main¬ 
taining a school compound and garden.' T'he lack of a boundary 
wall made it difficult to curb trespassing and keep students from 
running away.The quality of school infastructure varied tremen¬ 
dously, The primary scliools in villages like Ahmedpur and Teek 
(both in Kaibhal), adorned with plants and green patches cared 
for by teachers and students, were extremely well maintained. 
Both these schools had boundary walls and provision for drinking 
water, apart from facilities provided under Operation Blackboard. 
In most other villages of the sample, however, conditions were 
very poor. The Boys Primary School in Dhanj was the worst. Here, 
some 400 boys were seen sitting on the ground, packed like sar¬ 
dines on a Chabutra ( platform), with just two male teachers 
minding the show. The girls primary school was situated in an 
adjoining dingy house. 

II ) A frequent complaint by the school authorities was that the 
schools lacked a peon or chowkidar, with the result that miscre¬ 
ants frequently intruded into school premises and made off with 
equipment provided under the Operation Blackboard scheme. Several 
teachers of single teacher schools complained that in the absence 
of effective caretaking, villagers would use the school toilet 
and even defecate in the classroom, mal ing the olace unfit to use 
during school hours. 

III) Only one school had a regular playground and sports equip¬ 
ment. In most schools, however, teachers were commenriataly ingeni¬ 
ous, and despite adverse conditions, encouraged children to play 
indigenous games like kabaddi and kho i.hu. It was a delight to 
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see Kabaddi teams of boys and girls perform exceedingly well in 
an under equipped middle school which the investigators visitedp 
Music and the creative arts were conspicuously by their absence 
in most of the schoolsp In some schools, however, women teachers 
had taken the initiative to prepare girls for group songs and 
folk dances structured around primarily traditional themes 
emphasising the adornment of women and their attire in pretty 
costumes. 

Universal enrolment 

The state has made persistent efforts to universalise enrolments 
at the primary stage.During 1991, an additional 4.7 lakh children 
were enrolled taking the enrolment ratios of boys to 113 and 
girls to more than 907* this unprecedented expansion of enrolments 
IS causing a lot of strain on the system especially with regard 
to provision of teachers and infrastructure. 

Teachers 

(i) Haryana has still not been able to phase out single teacher 
schools completely (Faizupur and Khedla had single teacher 
schools) The state has made its best efforts to provide a second 
or third teacher to schools. Posts have been created but remain 
unfilled, especially in the rural areas. The urban schools are 
overstaffed. According to recent estimates, nearly 2000 posts 
are lying vacant and bulk at these are reserved posts (for Sched¬ 
uled Castes), It is estimated that few JBTs are unemployed which 
means assured employment for the graduates of the present JBT 
courses. However, it is estimated that bulk of those who are 
enrolled in these courses at the moment, are urban girls and 
hence the chnaces of filling up of these reserved posts and 
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vacant posts in rural areas are law. 

<ii) It IS also well ^^own that Haryana through correspondence 
courses has been able to produce a mass od graduate trained 
teachers who are unemployed. This is however, not to suggest 
that graduate teachers be recruited for JBT posts. Once this 
step IS tat'en, the same can be disastrous for girls and other 
disadvantaged groups from rural areas.lt is perhaps not an over¬ 
statement that due to lower access of middle and lu'gh secondary 
schools, rural girls are unable to attain higher secondary edura- 
tion which IS an entrance requirement for primary teacher train¬ 
ing courses. 

<iii) The field study showed that by and J arge the teachers in 
sample villages were commuting from urban areas , anything from 5 
to 50 km. The local community and the head teachers were in 
unision in expressing a certain amount or dissatisfaction with 
the attitude of these women teachers ,"Th6y are always in a hurry 
to come and go". In ond village the sarpanch reported that the 
only woman teacher in a girl's primary school with an enrolment 
of 175 girls was very erratic. She was often absent or was coming 
by about 10.30am, and going back by noon. 

1 VIDiscussions with these women teachers showed that while they 
had the calibre to teach but were not very concerned with the 
problems of rural women or disadvantaged groups. Being daily 
commuters from the cities these women,they were less familiar 
with the social and cultural dyanamics of the rural setup.Male 
teachers ,mostly of rural origin appeared better informed about 
the soclal,economic and political structures in a village and had 
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better access to local tjouier structures which are predominantly 
maleiiOn the other handjbeing urban women sKpressed that they face 
a certain amount of hostility from the local people. 

v)Lack of availability of female teachers in rural areas remains 
a constraining factor inhibiting female education.In Mewat, thre 
was a definite demand expressed for women teachers.Both in Dhauj 
and Salhi era,categorical assurance was given by the community 
leaders that 500 and 100 girls would be enrolled if women teach¬ 
ers ar placed in these schools.Accoding to the Fifth All India 
Survey (Whereas in urban areas women formed 75*/. of the total 
teachers of the primary level , their proportion in rural areas 
IS found to be only 347.. The problem is more basic. 

The shortage of women teachers as to be seen in conjunc¬ 
tion with the fact compared to 100 girls in class I in rural 
areas there are only 10 girls in class X and only 0.29 in class 
Xn.The pre-entry requirement for primary teacher training 
courses is J2 years of schooling. It may be pointed out that in 
the last four decades, no serious effort has been made to prepare 
rural girls for taking up teaching. The efforts , if any , have 
been directed at entry into JBT courses and quotas tor women in 
general. This quota has been raised from 40*/. to 60*/* recently. At 
the moment the beneficiaries of these quotas will be urban women 
primarily. 
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Percentage of Female Teachers 1986-87 


Type Of 


Type Of School 


sij 6 T# V J. 11 

Primary 

Upper Primary 

Secondary 

Hr Secondary 

Rural 

34.25 

36.22 

29.20 

25.77 

Urban 

74.77 

78.79 

65.46 

47.33 

Total 

41.25 

40.49 

38.10 

40.53 

Source s Us 

Rural Girls 

ha Nayar, 

in India, 

Universalisation 

IM.C.E.R.Tu, 1993 

of Primary 

Education For 


Quialx.% Of Odiuicatian 

The unprecedented eijpansion of enrolments has meant that exist¬ 
ing facilities have to cater for a hu'^geoning cjientele, with the 
result quality la undermined. The problem is now recognised by 
the Department of Education as a high priority for remedial 
action, and Haryana hav launched a large number of quality im- 
ppovement programmes which include (i) preparation of institu¬ 
tional plans (il) revision of courses of study, (iii) monthly 
class tests (ivl improved inspection plan <v) remedial teaching 
(vi) provision of additional teachers (vii) provision of school 
complexes and innovative programmes for handwriting improvement, 
improving oral skills and inculcating reading habits (viii) 
provision in service teaciier education fix) establishment of 
DltT's (:;) strengthening of scnool administration Cxi) appoint¬ 
ment of head teachers and teachers for all primary schools and 
iviO 'adoption' of schools for improvement by depcirtment offi¬ 
cials. 
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Discussionis with teachers and observations of school 
and classroom practices showed tliat generally, there was a good 
rapport between teacher and taught. Nonetheless, most schools had 
poor teacher student ratios and methods of classroom instruction 
were extremely traditional. In one village, a single teacrir was 
seen handling 91 children in addition to 30 pre schooleis who sat 
at a distance and echoed the older girls as tie latter intoned 
their lessons. In another location, two teachers were observed 
very capably handling 125 studen s. Teachers' absenteeism was 
almost insignificant, eve when the schools were visited without 
prior notice, a statt of affairs that is in contrast to evidence 
from stal s other than Haryana. Despite large classes and 2 to 3 
teachers per school, the children of the sample villages dis¬ 
played good reading ability and could recite several poems fairly 
well. While apex research organisations which develop methodolo¬ 
gies for multi grade teaching have something to contribute to the 
school system, schools lile the ones in Rawanhera, Ahmedpur, 
Faiaupur, Khedla and 9alihara, despite all their limitations, do 
contribute greatly to the Haryana school system. 

Drop Oualt Amamiq IQirls 

ilHaryana is a relatively prosperous state and rural poverty in 
the sample locales was not stark. But drop outs from the school¬ 
ing system mostly belonged to households that were at the sub¬ 
sistence level. Parents from those households pointed out that 
education was not cost free, for they had to contribute to dif¬ 
ferent types of collections such as Boy's fund, Red Cross Fund, 
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state Lotteries, and the like. Children from these fami lie's asked 
to bring such contributions invariably absented themselves from 
school so as to avoid having to do so. This was a cause of infre¬ 
quent attendance, lowering of academic performance, failure and 
eventually, drop out. 

ii) Parental apathy surfaced as the mam reason why girls drop 
out. It was also the mam reason why girls were not enrolled. 

iiilNegative attitudes towards girls schooling were most pro¬ 
nounced in Mewat where villagers indicated specific conditions 
that had to be met before they would send their girls to school. 
In Salihera, the research team was told : "Give us a woman teach¬ 
er and an Urdu teacher. If you teach Drdu to our girls we wil] 
send them to school". Litsewise, in Dhauj, the Meo village, low 
enrolment and high rates of drop out can be countered by posting 
a sufficient number of women teachers who are punctual and 
regular. Considering that Dhaui has a high school, it would 
appear that local girls and high school graduates could be re¬ 
cruited for higher secondary and teacher education programmes if 
a conscious efforts are made. 

iv)Damestic work, care of livestoci and mahing cowdung calces and 
collecting fodder and such other work, was done by women and 
school age girls in all households.This took,precedence over 
girls' schooling. 
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f^ecauniBndla'tb ioms 

Seneral 

1 . In the 'SAARC decade of the qirl child' health, nutritional 
and educational inputia as an interventionist strategy for raising 
the status of women should focus on the rural girl child and on 
the girl children of the urban ooor. Provision to be made for 
support services J i k e E£ar]y Childhood Care and Education (ECCE) 
and the ICDSS, 

2. Women's development programmes to be built around skills and 
technologies which mitigate the drudgery of female labour. Labour 
reducing newer technologies and accompanying skills to be induct¬ 
ed and existing skills to be upgraded and made more efficient. In 
this context, cheap fodder and fuel to be provided in rural 
habitations so that girls are released from fuel and fodder 
collection. Compulsory introduction of bio gas technology to be 
initiated so as to ease the lot of women and girls, both of whom 
spend a substantial part of their time collecting and making cow 
dung cakes. The use of bio gas for domestic and other purposes in 
place of traditional fuels would also mean an improvement in 
hygiene and sanitation, apart from a more economical use of 
energy. 

3. Improvements in sanitation to be brought about. Now that 
Haryana has completed building its roads and other infra struc¬ 
ture, it needs to turn to improving village sanitation on a 
priority footing. Pucca drains, sewage and latrines are urgently 
needed, more so because, as reported to the investigators, the 
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necessity of defecating in the open forces ufomen to resort to the 
cover of darWness, making them vulnerable to sexual harassment, 

4. Women's Empowerment. While the uni versalisaton of enrolmemt, 
retention and achievement amongst girls constitute one axis of 
women's development, the other mors important function of educa¬ 
tion IS to bring about gender equality and women's empowerment 
(NPE 1986 and PDA 1992). This requires conscious interventions 
focusing on curriculum and its transactionj involving revisions 
of textbools and strong inputs of gender equality and women's 
empowerment in teacher education curricula. Additionally, a 
definite ^strategy needs to be evolved to create a positive 
climate for the education of girls through print and non profit 
media, audio visual programmes, folk art forms, etc. It would 
perhaps be easy to build in relevant modern messages using the 
foU themes with which the girls are familiar. And while Doordar- 
shan and All India Radio have played a very supportive role in 
promoting the identity of the new woman of Haryana to some ex¬ 
tent, wrong messages from consumer goods advertisements and the 
macho video culture highlighting sexual violence and indecent 
exposure need to be fought tooth and nail. Women to be imbued 
with confidence and a sense of self worth via school curricula 
and public education programmes so that they are considered as 
deserving as men in matters pertaining to basic needs such as 
health and nutrition. Additionally, health consciousness to be 
built up through inputs in the public education system. 
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5. Women to be prepared for political roles. Mahila Mandals to be 
activissd and utilised to promote women's development. Women to 
tie tutored and psychologically prepared for taking active part in 
panchayats. Schools to prepare girls for future political roles 
and in doing so, to impart effective leadership, decision making 
and communication skills. SCERT's and DIET'S to concern them¬ 
selves with the functioning of Mahila Mandals, the training of 
women Panchayat members and the building of related inputs into 
literacy programmes. Women to be organised around issues per¬ 
taining to their legal rights, economic participation, membership 
in cooperatives, family violence, and men's drinking. (In Har¬ 
yana, the ground for such intervention is fertile indeed. The 
anger and militancy of Haryanvi women protesting against men's 
drinking is a case in point. Man are terrified of being caught 
drinking and paraded in women's skirts as punishment). 
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Education 


In order to improve enrolment and retention of girls and 
disadvantaged groups in primary and middle schools, the following 
suggestions are made: 

Universal Provision 

I . Altliough most of the villages are covered by primary school, 
smaller clusters of population hnown as dhan.i._s , (Satellite vil¬ 
lages) lacif primary schools population of these dhanis being very 
small, mobile schools may be tried out preferably through a women 
teacher. Alternately, part schools upto grade II or III may be 
opened as feeder schools to primary schools. 

II . Due to lower availability of middle schools, girls send to 
drop out after class V. More primary schools should be upgraded 
to middle schools and a well designed system of distance educa¬ 
tion in liasion with National Open School may be resorted to 
SCERT, Haryana should experiment with the concept of open school 
for middle level education with focus on girls. The Andhra 
experiment of open school may be studied. The National Open 
School offers a programme of bridge courses for primary school 
leavers desirous of receiving secondary education. 

III . Quality of physical infrastructure such as school buildings, 
boundary wall, furniture, teaching aids needs to be improved to 
ensure better learning and retention. 

IV. Lacl- of a Chowkidar/Class IV, the schoo] is less secure and 
Jess functional. There is a tendency not to use OB equipment and 
other accessories even when these have been provided. 

V. A major shortcoming noticed was shortage of teachers in 
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rural schools whereas urban schools were overstepped. Filling up 
of 200u vacant posts, ma.iority being of reserved category, re¬ 
quire alternate strategies. The number of TTIs needs to be 
increased and care taken to enrol rural girls and boys especially 
those from SC sections. The need is bo carry out a search for 
higher secondary graduates among rural girls and scheduled caste 
groups, give them employment and give inservice teacher training 
after a few year's. Also needed is to institute a scheme for 
middle pass r’ural girls to be put through an integrated four year 
course leading to higher secondary plus teacher training to need 
the teacher shortfall. 

Universal Enrolment. 

Fqi' un 1 versa] 1 cat 1 on of primary education the overall enrol¬ 
ment rates would have bo be taken to 125*/i inorder to cater for 
overage underage and repeator children. Service girls appear to 
be trailing behind gender specific target setting and differen¬ 
tial strategies for enrolling more girls will be needed. The 
campaign approach which has been successful should be continued. 
Special attempts need to be made to carry out parental education 
and motivabion programmes, A major finding of this study is that 
parental apathy and indifference not only to girls education but 
til thetr very emstence was rampant. 

Universal Retention and Achievement 

1. The holding power of the school needs to be increased 
through suitable quantitative and qualitative measures. Emphasis 
will, therefore have to be placed on improving the quality of 
instruction, class room interaction, Contin uou s C omp r ehensive 
Professional Guidance (CCPG) programme for professional growth of 
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teachers and other innovators. The sutistantive pi'ogramme of 
Quality Improvement launched by Haryana would qo a Icinq way in 
retaining children and ensuring minimum levels of learning, 
ii. As about S to 9 percent of the population is still belou> 
poverty line, especially amongst the SC landless and qirls from 
poverty households the present programmes of incentives meant 
only for SC children need to be extended to poor girls, 
ill,. Parents expressed that education is n ot cost free as chil¬ 
dren were expected to pay for different types of collections to 
include boys fund, red cross fund etc. It is made obligatory on 
the part of teachers to collect a definite amount. Consequently, 
whenever such demands are made which JS very often, children tend 
to absent themselves as parents refuse to pay. 

iv. As noted earlier, a difficult but a sura method to steer 
dropout amongst girls is to educate parents and the community on 
the benefits of girls education. 

V, An unintended benefit of the Total Literacy Campaigns in 
several districts in India was a demand for primary education 
especially of girls. TLC, therefore, would be an ideal strategy 
for demand generation supporting universal enrolment and reten¬ 
tion . 

Administrative Measures for Attaining UPE Among Girls 
1 . Tlie office of the DPEQ needs to be strengthened in terms of 
adequate physical infrastructure and computerised management 
information system. It was noticed that DPEQ Faridabad tor 
instance was without a vehicle for more than a year. This had 
distanced the DPEO from the schools. The BEQs, however, were 
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uainQ their own two wheelers for this purpose. 

1 ], „ Katjorial i ration of beachers as betuieen rural and urban areas 
needs to tae done forthwith. This requires political and bureau¬ 
cratic. jnitiabive. 

111 . MobiliiunQ the community especially its women is the need of 
the hour to ensure UPE. The village communities need to be ener¬ 
gised and cjalvanired for acLion. A direct intervention for girls 
education to avoid drop out and improve retention in the forma¬ 
tion of village education committees. The Programme of Action 
formulated by the Department of Education, Government of India 
contains guidelines on the setting up and wort xng of these com¬ 
mittees. In the conteiit of girls education it is suggested that 
Mahila Mandals could co-opt a fixed number of men and their 
■function, as a village education committee so that retention of 
girls is guaranteed. In one form oi* the other VECs must function 
+e3pecia11y in the light of the 72nd constitutional amendments. 
In this event, Panchayats should form VEC's with 50*/* women mem¬ 
bers . 

The Village Education Committee's main responsibility will 
be to c.allect information from the families where girl's have 
dropped out and mal e effort to draw her baci to school . Such a 
Village Educ:atian Committee would keep in touch with otther local 
bodies such as the gram sabha, youth rlubs, social organisations 
with individuals active in the field of education especially 
retired teachers. 

It is ielt that par'sntal apathy and lack of concern for the 
education of the girl would be mitigated to an extent by the 

activisation of Village Education Committee's. 
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3 V . 


One n-f the main constraints to Qirls's enrolment/retention 
in ’achool IS her heavy worHoad, whether she is engaged in domes¬ 
tic chores, agricultural work, sibling care, fetching fodder, 
water, at5c., looking after cattle, etc. Provision of support 
services is therefore an important component jn any education 
project for girls. The most important service needed is child 
care. A variety of options is available, any of which would be 
taler, up depending upon the location and the availability of 
institutions and infrastructure. Some of them ares 

Using the anganwadi as the base, but increasing tlie hours of 
functjoning so as to suit the working hours of the mothers or the 
girl in school. 

Special ECCE centres attached to primary schools, to be 
provided infrastructure, etc. by the school. 

- Creches run by voluntary organisations and/or Mahi la llandals 
under the grant-in-aid scheme of the Central Social Welfare 
Board. 

- Child care centres sanctioned under DWCRA. 

- The choice of the type of facility to be made should be left 
to the local women groups and or the Village Education Committee. 

- Creches and Anganwadis need to be established in the vil¬ 
lage, the timings of these institutions should co-ordinate with 
the school timings. 

There appears to be a felt need for more cooi'dinated devel¬ 
opment efforts so that there is least resource drain and optimum 
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need of the hour. The Departments of Education and Women and 
Child Development need to morl-i in unison, seeding lateral support 
from all other concerned departments to ensure UPE. 

V. There is a clear need for compilation of rural urban statis¬ 
tics on dropout and retention rates annually in order to measure 
and monitor the progress of UPE nf rural girls in particular. 
Aggregate statistics of retention no doubt qet pulled down on 
account of lower rural retention rates and hide more than they 
reveal. It is only at the level of difaggregation of enrolments 
and all other Educational statistics by rural urban areas that it 
hits you hard that urban girls are nearly as well off as urban 
hoys but it IS the rural girl which gets ]ost 6 in aggregate 
figures. 


.ould h.lp preplan, . P-»-y y»- P-Bpe=t.v. on UPE/UEE 

With a detailed e«ercise as follows: 

^ Selection of districts/backward areas 

specify requirement through needs assessment (physical, 

personnel, support) 

_3.. «o„ ..i.t.ng structure, cn be pptip.lly 




,_Work out costs and per 
from area to area and would 
regions. 


capita expenditure which would differ 
be substantially higher in difficulot 


Spell 

targets, m 
budgetary 


: duration of time and support needed for 
,rms of the five year plan periods so that 
^visions are made for teachers, schools, 


achieving 

specific 

materials 


and support structures. 
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Vi. Inorder to ensure permanent literacy, equivalent ot primary 
school education needs to be provided to out of school girls who 
are already nine or ten years old and are lively to join the bend 
of Illiterates. Special courses on the lines of condensed 
courses of CSWB, National Open School should Lie beared at the 
adolescent out of school girls m Haryana with adequate inputs of 
health, nutrition and productive skills. 

vii. In order to promote girls education the state announced that 
200 additional schools will be opened during i992--93, it may 


however be noted that some of these girls primary schools have 
been created out of the esnsting co-educafti lonal schools. 

Effectively girls in classes T to V were shifted from the 
mam building to another wing under a women teacher for instance 
in Dadasia, It may be pointed out that such attempts may prove 
to be counter productive. In Dadasia neither the middle school 
staff from which girl's sections were removted nor the parents in 
the village were happy. The community and the girls in the 
village infact demanded that the middle school should be upgraded 
to a H igh School rather than maLing the primary school separate. 
It was very clear that there is no resistance to co-education at 
the primary or even at the upper primary level in schools in 
Haryana. It is therefore suggested that due care is taken in 
opening all girl's schools in locations where co-educational 
schools exist. 
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viii Management of Incentives has been unsetisfactory. Many 
potential beneficiaries were unaware of these schemes and in 
other cases the guardians SKpressed disatisfaction with the 
distribution of books, uniforms as there were distributed late. 

IK, The NPE/POA have emphasized the need to increase partici¬ 
pation of women at all levels of educational management. However 
all the District Primary Education Officers in Haryana are male 
as also the Elocl- Education Officers we met were male. This 
aspect needs to be changed and more women placed in these posts 
both on grounds of equity and women's empowerment. These women 
officers can provide the role models to rural girls. 
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